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CHAPTER 1
INTRODUCTION
It is generally recognized and accepted that music
is a vital part of a child's education.

The Music Educators

National Conference stated in "The Child's Bill of Rights in
Music":
Every child has the right to full and free
opportunity to explore and develop his capacities
in the field of music in such ways as may bring
him happines-s and a sense of well-being. 1
It is impossible to deal with all aspects
o-f elementary music education in a single

presentation~

consequently, this thesis is directed toward a specific need
in a particular s -c hool district. namely, the Vallecito Union
School District.

This Dist·rict is a small, rural school

district with a student population of 7.50 students.

This

District has a history of providing a minimal music education
program in the schools within its

boundaries.

There is an

increasing interest in providing additional emphasis on music
instruction and participation in the respective schools in
the Dis-trict.

In response to this need an effort has been

made to provide a continuum that. will address the needs of
the individual schools.

This continuum may serve as a

l"The Child's Bill of Rights in Music," Music
Educators National Conference, Chicago, 1950.

2

model for other curricula in comparable districts.

It is

written in such a manner as to be a usable teaching guide
for classroom teachers, grades Kindergarten through Sixth
grade,. with little or no- formal music training.

The

continuum will serve as a curriculum guide for elementary
classroom teachers.
In the Vallecito Union Schoo.! District there is
no district-wide plan for classroom music instruction.
Music is taught by classroom teachers with little expertise
in the field of music.

This plan, offering a balanced program

with variety,. will enable a teacher to present musical concepts
to children in five areas of instruction:

singing, listening,

moving, playing and .notation.
Included within this thesis are specific
objectives for each grade -level.

These objectives are

arranged to provide a steady progression,. grade level by
grade level, in the areas of
playing and notation.

singing~

listening, moving,

Collectively, these objectives

provide a sound foundation upon which to build an elementary
classroom music program.

They offer musica.l training in the

psychomotor, cognitive and affective domains.
Suggestions and activities, appropriate for -each
grade level, are presented in each chapter under the heading
of Practical Suggestions For The Teacher.

These suggestions

follow the same basic pedagogical areas as the Specific

3

Objectives.

Music inst·ruction is not only treated as a

separate subject area, but suggestions are given on how to
.integrate music with other subjects.
An e£fort has been made to utilize materials,
tex.tbooks and recordings presently available to all teachers
within the Vallecito Union School District.

Due to

financial restraints in the District and subsequent
unavailability of recently published textbooks, a degree ·of
limitation has been imposed upon this thesis; however, an
e·ffort has been made to incorporate additional materials and
ideas from more recent sources such as the current stateadopted music textbooks.
Musical concepts· are the organizational basis
for this continuum, they are not treated as ends in themselves.

Aesthetic educa.tion, through musical experiences

and activities, is the goal of this program.
Music can be divided into many smaller elements, the
basic elements being rhythm, pitch, harmony, timbre- and
form.

Through various activities these elements are learned

and reinforced.
The Specific Objectives, found at the beginning·
of each chapter, outline the concepts to be taught.

These

stated objectives can be used not only as behavioral
objectives but also as a means for pupil evaluation.
Each chapter has a section entitled Practical
Suggestions for The Teacher.

These suggestions are a

means by which a teacher can meet the Specific Objectives.

4

The Suggestions are divided into six categories:
organization, singing, listening, playing_, moving and
notation.

The Appendix provides .further information needed

to develop lesson -plans.

Songs lists, recording and sample

lesson plans are given for grades Kindergarten through
Sixth.

The Appendix is organized by grade level and

provides a quick reference check.

Chapter 2

KINDERGARTEN
The primary objectives of ·the Kindergarten classroom music program should be to provide opportunities to
sing a variety of songs, develop an appreciation of music·
through listening activities and reinforce these skills
through moving ·to music.

Music can be used all day in a

variety of activities, but a sp-ecif.ic period of twenty
minutes a day should be. allocated to teach specific skills
and appreciation of the subject.

1

The procedure for .listing

each pedagogical parameter of (1) singing.

(2) listening,

(3) playing, and (4) moving to music, will be followed
throughout.

SINGING
The student will learn to:
1.

Enjoy singing.

2.

Recognize the .difference between the
speaking and the singing voice.

3.

Match simple tones and short musical phrases.

4.

Start, sing and stop together.

5~

Sing words distinctly.

l"Guide to Music Instruction in the Kindergarten,"
(Burbank, CA:
Burbank Unified School District, July, 1968).
5

6

6.

Be aware of good posture and tone quality.

LISTENING
The student will learn to:

1.

Listen actively and attentively.

2.

Be aware of the musical characteristics of
pitch (high and low) , tempo (fast or slow) ,
dynamics (loud or soft).

3.

Explore the charactertistic sounds of
percussion instruments, tonal instruments
and harmony instruments. 2

4.

Recognize by sight and sound selected
instruments of the band and orchestra.

5.

o ·i scover other sound sources in electronic
.
mus~c

6.

.
.
an d mus1c
o f oth er countr1es.

3

Distinguish various moods and simple form.

PLAYING

The student will learn to:
1.

Handle, identify and play simple rhythm
instruments.

2.

Strum the autoharp in rhythm.

3.

Play simple scales of repeated notes on
the bells and piano.

2New Dimensions in Music,
Cincinnati, Ohio.)
3 rbid.

(American Book Co.,

7

MOVING TO MUSIC
The student will learn to:
1.

Move ·to music using the fundamental movements
of walking, jumping, hopping, running,
skipping, sliding and galloping ..

2..

Interpret experiences through bodily
move.'!lent.

3..

Express individual feelings, thought and
ideas through bodily movement ..

4.

Think and express oneself creatively ..

8

PRACTICAL SUGGESTIONS FOR THE TEACHER
Organization.

Each music lesson shou-ld include a variety

of activities, including action songs, listening lessons
reinforced by the- use of visual aids, songs with different
tempi, moods, meter and dynamics, and rhythmic activities
using rhythm

instruments~

which will give a good basis for

learning notat-ion in the upper grades.

The students' short

attention spans at this grade level neces-sitate keeping a
smooth pace..

To mainta-i n interest, overplan f ·o r ·the

twenty minute le.sson.

To ensure the continuity of the

lesson, have all teaching materials such as song books,
melody bells, rhythm instruments. and records within easy
reach.

If the piano is- being used to accompany, place it

at an angle so that the children can be seen.

The autoharp

or guitar is most effective for accompanying because direct
eye contact with the children can be maintained.

Memorizing

the songs before they are taught will aid in an effective
presentation.
Singing.

Singing is the basis for all lessons at this

grade level.

While making children aware. of such musical

concepts as. dynamics, tempo, meter and form, it- is a ·lso
an enjoyable activity and gives pleasure to those involved.
Since the teacher's own .sense of pitch is
probably lower than that of the students, try using the

9

pitch pipe or piano for the beginning pitch.

This will

help improve tone _, because children should be work-ing
towards producing a light, natural -s inging tone at all times.
A problem encountered by students is maintaining
the correct tempo.

Try singing the first phrase with the

correct pitch and desired tempo while children listen.
Then sing with them at the beginning of the phrases to keep
the tempo up.
The children•s interest must be captured when intraducing new songs.

To make s -o ngs interesting, tell a story

about the song or show a picture which illustrates something
in it.

At other times ask questions about the text, mo.o d or

one could also dramatize it.

Get them involved rhythmically

by clapping, ta-p ping L"eet or moving from side to side.

These are some aids
1.

for helping the inaccurate singer:

Pitching some songs lower in the range of

"c 1 " and "eb 2 ."
Make use of echo
l.

Work individually on matching pi-tches.

4.

Have students follow the melodic line with
arms and body.

5.

level,

songs or ·•answer-back" songs.

5

Students should listen as they sing.

4 Adeline McCall ., This is ·Music, Kindergarten
(Allyn and Bacon, 1965) p. 157.

5 Richard L. Graves, Arts in the Classroom:Ana1ogic Learning, (Lorna Vista School, South Whittier
School District, 19-77 .. )

4

10
Select songs with short, simple melodies and a
grea·t deal of repetition.

The music should appeal to the

imagination and interest of the children.

Songs with

a discernible rhythmic activity wi.l l help teach fundamental
beat and meter.
multiple verses
Listening.

Children love singing songs with

6 and changing the words with their own.

Through numerous listening lessons throughout

the year, children will learn to recognize the tone color
(timbre) of various instruments and voices.
Exploring the sounds o£ the environment and
discussing these sounds during the day offer good
preliminary activities for listening, because "A child
learns to listen through a gradual build-up of awareness
to sounds and an awakening interest in mus·i cal sounds."

7

Discuss sounds they hear during the day and try classifying
them as to

noisy~

loud, soft, shrill, soothing, pleasant

or disturbing.
Listening activities can be interwoven into the

6 An. example of a song using multiple verses

is "Diddle · Diddle, Diddle," which names many different
animals and can be found in Little Singers by Genevieve Lake.
(New York: Pro Art Publications, 1968.)

7 "Guide to Music Instruction in the Kindergarten,"
Op • cit • , p • 6 •

11
existing curriculumw

Have children occasionally listen to

quiet., recorded music during rest time.

A story record

during reading time would be a good change of pace.

See

Zepp-Montague•s •Musical Kindergarten" series 8 for
·s uggestions on using r.tusic throughout the day.
Make listening an enjoyable experience.

•The

single most important factor in an enj·oyable listening
lesson is the presentation of the music by the teacher.
The teacher must have the detai.ls to be. presented at her
f .ingertips and must be thoroughly familiar with the music
if it is to be presented with enjoyment and enthusiasm.• 9
Select appropriate material for this grade level.
A list of suitable recordings is included in Appendix B.
With each playing of a record, listen for specific
characteristics of the mus-i c, whether the music is slow or
fast, high or low, loud or soft.
music

Listen just to enjoy the

after the recording has been heard several times.

Children like to listen to things with which they are
familiar.
Playing.

Playing rhythmic instruments will help children

maintain a steady beat while singing.

Instruments also

encourage a child to express himself more creatively.
When working with rhythm instruments, introduce

Szepp-Montague, !-iusical Kindergarten, Books A and
B (New York:
Pro Art Publications, 1954w)
9 "Guide to Music Instruction," Op. cit., p. 7.
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one instrument at a time.

Demonstrate how to hold and how

to play the instrument, and listen for the special qualities
of each. The songbook that goes with the "Melody Midget•
10
record
is excellent for teaching rhythm instrument-s . Allow
plenty of time for experimenting with the rhythm instruments.
Each child should have the opportunity to play
the piano during the year.
notes and scales.

Teach children to play repeated

By the end of the year children should

know the differences between the .black and white keys, and
what the pedals are for. 11
The a .u toharp and guitar can be used to re-inforce
the rhythm or basic beat of the song.

Have children strum

with their fingers or a pick as the teacher "chords" a song
on the autoharp.

This will help children learn to

maintain

a steady beat.
Resonator bells can be used to teach simple songs
based on scales.

For instance, "Hot Dog!• 12 is a useful song

for teaching the C major scale. Arrange children in the ord-e r
in which their notes occur.

Demonstrate how the bells and

ma1let should be held to best "pull" the tones from the bells.

10 sister Mary Callahan, "Melody Midgets, Music for
Rhythm Band."
(New York: Activity Records, 1962.)
11 Mary Tinnin Jaye, Making Music· Your Own, (Silver
Burdett, 1966) p. 168 and Zepp-Montague, Musical Kindergarten,
Op. cit.

12 Tommy Kay Smith, Bag
School District, 1972.)

•o

Tunes,

(Sunnyvale

13

Moving.

Physical and rhythmic activity are necessary for

the sensory-motor development of children .1.3
For a successful rhythmic experience, try using
as much space as possible; a 1arge open area encourages
freedom of movement.

Have the children remove their shoes

and socks when possible so that they can be.tter f .eel the.
rhythm.

Encourage all to participate, but do not force

a child who is not ready.

Introduce music that is

familiar to the children before having them move to it.
Have the children do what the music tells them to do.l4
Children will be able to respond to changes in
tempo by using a variety of movements.
using the whole body:

Have children move·

running, jumping, hopping, sliding,

skipping, .swinging, swaying, crawling, stretching and
walking.lS
An activity that enables children to coordinate

their movements to that of the mus-i c is a game using large,
red rubber· balls.

The object of the activity is to have

children bounce and catch the balls to succes·s ive chords
played on the piano.

Chi.l dhood,

Play one chord at a time, while the

13Robert A. Choate, Et al., Music for Early
(New· York: American Book Company, 1980) p. vii.

1 4Adeline f.tcCall.
Op. cit., p. 7 and ~1ary
Tinnin ~aye, Op. cit. p. 27.

15 rbid.

14
children bounce the balls and then catch them.

It will ·take

time before they can coordinate their movements with the
music.
Long and short notes (duration) in a song can be
t -aught by the corresponding movements of long steps and
short steps. 16

The mood of ·the music determines whether

the movements they make should be smooth or jerky.

Play

"Turning and Twisting"l7 on the piano and have them
pretend th.e y are ! .eaves.

16Neva Aubin, Et al., Silver Burdett Music,
Early Childhood.
(Silver Burdett Company, 1976) p. xii.
17vic Marantz, The Music Express, (New York:
Pro-Art Publications, Inc., 1964) p. 23.

Chapter 3
FIRST GRADE
The primary objectives for the first grade
room music program are:

~lass-

(1) to build a repertoire of many

types of

songs~

quality,

(3) to develop an appreciation of music through

(2) to improve singing ability and tone

listening activities, and (4·) to develop more formalized
movement to music.

At this grade level, students should

begin to recognize the existence of musical symbols and
nota.tion.

While music can be interwoven with other subj·ect

areas, a spe-cific period of thirty minu.tes twice a week
should be allocated to teach the skills and appreciation
of the subject. 1
SINGING
The student will learn to:

2

1.

Sing on pitch within a limited range.

2.

Sing many types of songs with enjoyment.

3.

Improve rhythmic accuracy when
reproducing melodic fragments.

lThis recommendation is also applicable in the
successive grades.
Music,
p. iv.

2£unice .Boardman and Beth Landis, Exploring
(New York: Holt, Rinehart and Wilson, Inc., 1966)

15

16-

4.

Improve the tone quality of his singing. 3

5.

Recognize melodic direction in a song.

LISTEN-ING 4
The student will learn to:

1.

Listen with discrimination.

2.

Recognize the differences between vocal and
instrumental music.

3.

Identify diverse types of music, i.e.
marches, lullabies, orchestral excerpts
and vocal compositions.

4.

Identify overall melodic contour as moving
scalewise or by leaps.

5.

Identify overall rhythm as even or uneven.

6.

_Recognize tones of long and short duration._

7.

Listen for obvious changes in dynamics,
tempo and mood.

B.

Identify common orchestral instruments by
tone color as- belonging to high-low
categories.

PLAYING

The student will learn to:

1.

Play simple rhythm or percussion instruments.

3Harry R. Wilson~ et al., Growing with Music,
grade 1, (Prentice-Hall, Inc., Englwood Cliffs, N.J., 1966)
p. vi.
4Eunice Boardman,

op.

cit., p. iv.
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Some students will be able to play simple
melodies on the bells.
2.

Associate high-low concept with right-lef·t
direction in playing the piano.

3.

Reproduce short rhythmic patterns or
percussion instruments.

4.

Devel·o p sensitivity to the expressive
possibilities of various ins-trumental
combinations.

Some students will be able

to improvise their own rhythms on percussion
i -n struments •
.MOVING

The student will learn to:
1.

Demonstrate increased coordination, flexibility,
balance, control, strength, kinesthetic
and body-part awareness using developmental
movements {walking,

running~

skipping,

hopping, leaping and turning. ) 5·
2.

Develop the ability to interpret music through
dance movements.

3.

Continue to build a repertoire of action songs
and singing games.

R-13,

S.,.M inimurn competencies for the Arts. • Grades
(California Department of Education, not dated.)
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4.

Recognize suitable music for dramatization.

5.

Us·e · hand levels and body movements to
signify awareness of up-down and high-low. 6

6.

Be aware of beats of different speeds by
walking and clapping with the music.

7.

Develop increasing sensitivity to overall
mood in dance movements.

8.

Indicate recognition of obvious changes in
melodic and rhythmic patterns and of
phrase structure through dance movements.

9.

Dance simple folk dances.

NOTATION?
The student will learn to:
1.

Recognize the existence of musical symbols.

2.

Interpret rhythm patterns as simple •ta.,
t i -ki" notation.a

3.

Associate line

notati~n

and contour lines

with melodic direction.9

6"Elernentary Music Guide," (S.o ledad Canyon
School, Saugas, CA, not dated.)
7written musical notation is initially introduced
in the first grade and is found throughout the remainder
of the paper.
8This manner of teaching rhythmic patterns is
consistent with that found in the book Threshold ·to Music.
Mary Helen Richards.,. Threshold to Music,
(Palo Alto, CA:
Fearon Publishers, 1964)
9 Eunice Boardman, Op. cit., p.v.
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PRACTICAL SUGGESTIONS FOR THE TEACHER

Organization.
of act·ivi ties.

Each music lesson should include a variety
The overall plan for the thirty minute-

lesson should include:

action songs, repetition of songs

already learned, free movement to music and some structured
dancing.

The teacher should memorize new songs before

teaching them, using a recording to become familiar with
the song.

Have students listen for· particular aspects of

the music such as:.

a repeated theme, an underlying rhythm.,

an overall feeling in mood, dynamics or tempi.

Have all

teaching materials clos-e at hand as not to interrupt
the continuity of the lesson.

A music center would include

a piano, a table for rhythm instruments and resonator bells.
It is helpful to present one or two percussion instruments
at a time to eliminate confusion.

The autoharp and guitar

are ideal for accompanying because direct eye contact can
be maintained with children.

They also offer an opportunity

for children to hear harmony parts·.

When teaching notation,

have the "Threshold to Music" charts-Level One, adjacent to
the piano.

When teaching notation, have the staff lines

painted on the blackboard, and manuscript paper and pencils
available.
Singing.

For grade one and the. .beginning of grade two, the

singing circle is the most effective classroom arrangement

for music.

1

°

and teacher.

20
Children sit in a semi-circle facing the piano
The music table can be placed adjacent to the

piano for easy access to needed materials.
When working to · improve tone quality, try simple
singing games, such as making up new words to a familiar
song.

Echo songs mentioned in Chapter Two are also useful

in helping children improve their tone.

The teacher may

wish to sing questions which can be answered with the same
tune and different words.

Encourage students to sing in

their most comfortable range; transpose songs if necessary.
Gradually guide them to expand their range upward and
downward.
One of the first things to do when introducing a
new song is to _play the song during resting time or other
quiet times to familiarize students with the song.

During

the next playing, ask children to listen for specific
characteristics.

Begin with the text, ask quest·i ons about

the meaning and sequence of ideas.

In this way, the teacher

will be able to pick up misunderstandings, mispronunciations
and confusions about word meanings.

When children are

unfamiliar with the words., it • s difficult for them t ·o learn
the melody.
Have children join together in singing the repetitive or easier sections, as they continue to listen to the

10 "Guide to Music Instruction in the Primary
Grades , " (.Burbank, CA, Burbank Unified School District,
1968) p. s.

11
more difficult sec.t ions •
song by themselves.

21
Encourage them to sing the whole

Help children to develop the habit of

listening to themselves sing.
A successful way of helping the inaccurate singer
is to have him play melody patterns on the bells and try
to sing as he plays. 12
such as:

Discuss appropr~ate tone quality,

nwould you sing this song with a light, clear

voice or with a strong, £ull voice?~

Encourage children to

sing ea-c h phrase with a single breath.

Dancing or some

sort. of physical response to the music helps children to
listen to the melodic contour of a song.
Listening_.l"J

Children in the first grade are aware that

songs can be

performed vocally or instrumentally.

-When introducing instrumental compositions, stress
the idea that musical expression may be communicated without words.

Compare the moods of different compositions

and discuss what happens in the music to cause these
contrasts.

Provide a time for discuasion of what they have

discovered about the ~usic.

Introduce them to musical

form or designs such as theme and variation.

Sing character-

istic themes, or play on the piano or bells.

Have them

draw their own designs or pictures to express the mood of
the music.

Because first graders learn most easily through

llEunice Boardman, Op. cit., P• 28.
13 see ~rowing with Music, grade 1, PP· xiii and
xiv; Exploring Music, grade 1, p. 62.
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movement, many listening experiences will be combined- with
dancing.

Emphasize like movement for like passages.

Playing.

A

variety of instruments should be available to

first grade children.

Instruments encourage further

experimentation with many kinds of sound and reinforce the
experiences in singing, listening, moving and creating. 14
15
Help children to improvise their· own melodies.
Set up a music table in one corner of the- room
with three resonator bells on it, and
encourage individuals to improvise a melody using these
notes.

When a child has practiced his melody

sure of it, have him play it for the class.
bells of the pentatonic scale,

until he is

Next, place

(CD EGA), on the table,

and have- him organize a scale, descending and ascending,
in sequence.

Give the children a familiar verse to write

a melody to, such as a nursery rhyme.

Put the title of a

familiar song that can be played easily on the .bells, on
the music table.

Or the teacher might put the words of

only a single phrase on the music table.

Put out the bells

that the children will need and allow them to experiment
with the bells.

All~J plenty of time to experiment with

the bells, until the melody can be played.

14Robert A. Choate , -e t al., Beginning
.. Music
American Book Company, 1980) P• v~~.
~

(New York:

lSEunice Boardman, Op. cit., P· 94.
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Improvising rhythmic accompaniments i .s a difficult
activity for most first graders.

Some suggestions for

beginning to teach improvised rhythmic· accompaniments or
patterns,are to start out by clapping a rhythm and having
them echo the pattern.

When they are comfortable doing

this, have them think of their own and have the class echo
the pattern.
Another time, have children listen to a song and
have them think of which instrument would sound best
accompanying ·that song.
various instruments.

Discuss tone color and timbre of

Perhaps the lyrics suggest an

instrument, such as a flute, for a bird.
Discuss even and uneven rhythm.
a nd skipping is uneven.

Running is even

Ask children to play a rhythmic

pattern that sounds like walking, running or

sk~pping.

Place a few percussion instruments on the music
table, and allow children to work in pairs to improvise a
percussion composition to play for the rest of the class.
Discuss ·varying timbre, dynamics and tempi which would make
their compositions more interesting; use instruments with
differ~nt

qualities of sound and play different patterns on

each instrunent. P·lay softly at some times, loudly at others;
play quickly part of the time and slowly at other times.
Another possible activity· would be to think of a musical
accompaniment for a story.
Rhythm instruments work well in accompanying
songs.

Start out with a pair of rhythm sticks for each of
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the children.

Initially, ev~one will be doing -the same

basic pattern.

Then have half the group do one pattern,

whil.e the other half does a different one.

The- record

and accompanying booklet, "Melody Midgets," 16 is useful for
a successful experience with the whole -class using rhythm
instruments.
Many c.lassroom teachers are hesitant about
teaching rhythm instruments.

It's important to remember to

hand out only one or two different rhythm instrument at a
time, because too many instruments result in confusion.
Moving.

When children are allowed to express themselves

through movement, basic concepts such as rhythm, melodic
contour and mood are reinforced.

Because movement is so

important to learning, some physical activity should be
regularly included in music.
available.

Use the large-s t space

While playing a rhythm on the hand drum, ask

children to move across the floor in any way that they
choose.

Encourage original ideas such as wide skips, leaps,

hops and turn patterns.
movements.

Point out exceptionally good

Help them to realize that rhythms of movement

may be reflected in sound rhythms.

Have children demon-

strate different types of rnavement such as walking forward,
backwards, sideways, with big steps, little steps, on heels,

(New York:

16sister Mary Callahan, "Melody Midgets,•
Activity Records, 1962 • l
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on toes, prancing and shuffling..
of their movements on a hand drum.

Try to imitate the rhythm
Another day, reverse

the process; tap a rhythm on the drum and ask .children to
demonstrate a movement that they feel reflects the rhythm
they hear.
Free movement is valuable in that it provides
every child the opportunity to .succeed, and
for originality.
body movements.

is an outlet

Rhythm and melody can both be shown in
Have. them respond to a quickly moving high

passage by moving up or down and running.
An important thing to remember when teaching
children folk dances
music.

is the characteristic vitality of the

Make sure the children hear the beat and the· accent

of the music, since folk dances are based upon both.
Encourage them to use basic folk dance steps in their own
improvised dancing.
Notation.

The teacher will find the. teacher's edition of

Threshold to Music
to first graders.

helpful in teaching musical notation
By the end of the first year, all the

lessons for Chart One shatid be taught. The children will
begin to recognize simple, basic notation based on the
Kodaly method of hand signals for scale degrees.

Chapter 4
SECOND GRADE
The primary objectives of the second grade
classroom music program are to:
tone,

(1} sing u-i th a clear

(2) match pitches within a limited range-middle

•c• to staff •o", ( 3) listen for repetitive, similar
and contracting patterns and phrases in music,

(4) move

and play in time with the music, and (5) read notational
symbols in the

Threshold to Music

Charts, Level Two.

Music should .be an enjoyable part of each

day~

In second grade, pupils progress in their
ability to focus attention on the teacher during the music
lesson; as they develop a good singing tone, and as they
grow in size, teachers may wish to have the pupils remain
in their seats for mus-ic.
with feet

Good posture should be stressed

fLat on the floor, backs straight, and books

up in position with hands at each lower corner of it.
It is best to learn some of the songs, then give
the children their books. 2

lMary Helen Richards, ~hreshold to ~usic,
Alto, California: F-earon Publishers, 1964.)

(Palo

2"Guide to Music Ins·truction in the Primary
Grades," (Burbank, California: Burbank Unified School
District, 1968) p.6.
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STNGING
The student will learn to:
1.

Show an increasing ability to match pitches
and sing with a clear tone.

2.

Be aware of harmony through partici_pation
in round singing.

3.

Increase singing range throughout the year.3

LISTENING
The student will learn to:
1.

Be aware of similar and dissimilar melodic
and rhythmic phrases.

2.

Notice when notes skip up or down or move
in a scalelike manner. 4

3.

Recognize various types of dance suites,
marches and short movements of Classical
symphonies, for example Haydn's
"Toy symphony."

4.

Describe the mood. of the music.

PLAYING
The student will learn to:
1.

Book 2,
p. xvi.

Play a number of action songs.

3Eunice Boardman and Beth Landis, Exploring Music,
(New York: Holt, Ri.nehard and Wilson, Inc., 1966)
4 Evelyn

c. t-fcGrath, "Music Goals and Objectives,"
(Santa Clara Unified School District, 1973.)
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2.

Play simple rhythmic accompaniments to songs.

3.

Play simple me.lodies on the resonator bells.

4.

Clap rhythmic patterns using quarter, eighth
and half notes and rests, as used in
"Threshold to Music" 5 charts, Level Two.

5.

Be familiar with the Kodaly hand signs, as
used in the "Threshold to Music,"

6

charts,

Level Two.
~10VING

The student will learn to:
1.

Show phrase contour with arm movements.

2.

Use body movements to show rising and
descending melodic lines.7

3.

.Show the pulse of the music with body movements, whether the music "swings" in
two •·s or three • s.

4.

Participate in creative activities and
movement exploration.

~-

Respond positively to simple folk dances.

8

Snary Helen Richards, Op. cit •. Chart, Level Two

6Ibid.
?Eunice Boardman, Op. cit.• , p. xvi.
BEvelyn

c.

McGrath, Op. cit.
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NOTATION
The student will learn to:

1.

Notate quarter notes using stem notation,
as taught in the "Threshold to Music,
charts, Level Two.

2.

9

Clap sirnple two measure rhythms.

9 Mary Helen Richards, Op. cit.Chart, Level Two
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PRACTICAL SUGGESTIONS FOR THE TEACHER
Organization.
activities.

Each lesson should include a variety of
A typical l -esson would include one or more of

the following activities:

action songs, listening lessons,

simple dances using basic folk dance steps, echo songs,
echo clapping of rhythms, and notation exercises using the
"Threshold to nusic"lO charts, Level Two.
When teaching a new song, teach it by rote.
Later, after childre·n are familiar with several songs, use
the textbook.
Use the piano to supplement the singing; children
respond best to simple accompaniments.

When actually

teaching a song, do not sit at the piano as you lose eye
contact and the piano tends to drown out the

singers~

A

simple chordal accompaniment on the autoharp or guitar is
the best accompaniment when teaching a new song.
When attempting to teach a folk dance,
familiarize students with the music first.

Then

teach the

steps, practice the basic steps without the music, adding
it laterw

It is best to have a sample group demonstrate

the dance first, rather than having all the students
dancing at one time.
As mentioned before, have all materials close

lOMary Helen Richards, Op. cit. Chart, Level Two
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at hand.

The pace of the lesson should not slow down while

needed supplies are being searched for.
Singing.

The first lesson using music books should_ be

planned in the following manner:
Discuss the care and handling of the books,while having
the students explore the. book and look for familiar songs.
After selecting a song, di_scuss the picture or backg-r ound
of the song.

Explain the manner of reading the words under

the music to help pupils keep their place in the books.
Colored_ bookmarks which can be moved from line_ to line are
-helpful in keeping places _J

Do not allow the technical

aspects of book handling to interfere with the pleasure
to be derived from the actual singing and participatio.n.
Try to develop a regular routine for starting
songs. 11

Determine the exact pitch by use of a pitch pipe,

piano or au to harp.

Point to yourself, and say,_ "Hy turn, "

and repeat the pitch.

Wait for their complete attention:

then point to pupils and say, "Your turn."
hold the starting pitch on "lao."

Have them

Sometimes it is best

to have your better singers imitate pitches or short
phrases, after which the e-nti-r e clas-s can do it together.
Keep in mind the tone qu-ality, trying to achieve a light,
natural, and clear tone.

Students need to be reminded

often of their posture.

llnGuide to Music Instruction in the Primary
Grades," Op. cit., p. 7.
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To maintain the correct

tempo~

try using an

autoharp or rhythr.\ instrument while singing..

Sing the

first phrase for the pupils with the correct ·pitch and
desired tempo or show the tempo and rhytlunic flow of the
song with hand motions.

"Conducting" the beat patterns

also makes singers aware of the beat.
Singing at the beginning of phrases, when tempi
are lagging, will help correct the tempo.

!

Clapping or

tapping momentarily will also help maintain the tempo.

I

Students tend to rush towards the end

I
I
I

of a song.

It is best to remind them that singing is not

a race and i t takes the cooperation of everyone to sing

I
I

I
I

together and to end toget-her.
Encourage pupils to listen attentively; an

I

accurate singer must be a good listener.12

Discuss the

I

type of voice to be used for a particular song, whether

I

I

it's light and high or dark and low.

If the singer has

a good understanding of the text and the mood of the song,
it will help his singing.
To create motivation for better singing, have
them use their imaginations, such as humming like a
mosquito, blowing like the wind or making noises of animals
or birds. 13 Transpose the key and the beginningpitch of the

12Harry R. \"lilson, Growing with Music, Grade 2,
(New Jersey: Prentice-Hall, 1966) p. ~x.
13"Guide to Music Instruction in the Primary Grades,"
Op. cit., p. 7.
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down approximately in the range of "c·l· to"e b2"!

As

students'

voices improve, raise the pitch by a step in order to increase the range.

Children enjoy singing echo songs.

Growing with Music, 14

See

Classified Index, p. 173, "Call

and Response Songs," "Dialogue Songs," and "Singing Our
Names."
When helping an individual pupil with pitch
matching, begin by pitching songs where the pupil is
singing and gradually work up from that note.

A simple

nursery rhyme using the minor third interval is the natural

place to start.
practice.

This may take weeks, or even months, of

For pupils who sing in a monot.o ne_, try having

the child chant an entire phrase on one. note.

.Have pupils

put chin and head down and blow with a. breathy sign from
the back of the throat.lS
Following the melodic direction with arms or the
whole body will help emphasize the concept of high and
low.
The section, "Teaching a Song Through List-ening,"
Exploring Music,

16 (teacher's edition), Book 2, pp. iv and

vi, is -especial~y helpful in teaching new songs.

Motivate

the students to listen by creating interest in the song by
using a flannel board, puppets or ·pictures.

1 4 aarry R. Wilson, Op. cit.

After playing

P· 173.

lS"Guide to Music Instruction in the Prima~'
Grades," Op. cit., p. 8.
16EunJ.ce
·
BoarUluan_
~,

op.

·

Cl. t •

p

•

iv •
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the record, discus-s the general feeling or mood of the
song.

Play a second time and listen for specific

characteristics of the music.

Go over the words in the

song, making sure that students understand them.
t -h ird time and have the class sing.

Play a

Afterward, discuss

the instruments used for accompanying the song.

Try having

the students sing the song without the record.
Listening.
A child learns to listen through a gradual
buildup of awareness to sounds and an awakening
interest in musical sounds •••
The teacher must capture his audience for
active listening, because the single most
important factor in a good listening lesson is
the presentation of the music and the way i t is
introduced. The teacher must introduce it with
enjoyment and -enthus-i asm .. l7

Set standards for attentive and active listeningby
intl::oducmg listening lessons with enthusiasm and playing the nusic
without interruption. During some playings, have children
respond_ with motions· of hands, arms, feet or clapping.
Do notbe afraid to play the recording .several times because
Children enjoy repetition.

Be sure and have the record

player in good playing condition.
Moving.
.
Exp 1 or~nq

In the Classified Index under "Dance Improvisation,"
.

Mus~c,

18

Book 2, there is a list of pages where

17"Guide to Music Instruction in the Primary
Grades," Op. cit., p. 11.
18 Eunice Boardman, Op. cit., p. 161.
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suggested dance experiences are listed for this age group.
Some teachers like to start the year with all the class
dancing at once, and dividing the cla·s s later on, allowing
half of the pupils to observe and look for appropriate
movements.
Before dancing, have pupils remove their shoes.
Assign a dancing spot by saying, ""This is your dancing
place and your own space in which to move,
come back to this spot."

You will always

When marching in place, have

students bend over and draw an imaginary box around their
feet.

Instruct them not to· step out of this box.
Ask children, as they listen to the music, to plan

how they would move to the rhythm, melody and the design
(form) of· the music.

Have them take their pla·c e and "turn

their ears toward the music."

After dancing, some

constructive comments might be:
"I liked what I saw •••
You ·stayed apart from other people •••
You were thinking of the music •••
When the music became softer, did you make your
movements smaller?
How can you make yourself look larger?
What did you do when there was no music at all?"l9

Notation.

The second grade classroom music theory program

is based upon that which is learned in first grade using
the "Threshold to Music" charts, Level

19 "Guide to ~lusic Instruct·ion

Op. cit., p. 12.

1..

one.

These charts

n the Primary Grades,"
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should be reviewed to reinforce ideas presented earlier.
These charts incorporate the Koda ly sys-tem of music theory.
The teacher • s manual is excellent and has ma-n y supplementary activities included.
The following pages in the student textbook, of
Exploring Music, 20 grade 2, are he1pfu1 in teaching music
theory.
"'-1usic Moves in Rhythm" p. 23,- 31 and 33.
"nusic Speaks in Melody" p. 47, 51, 54, 57,
59, 61, 64 and 74. ·
n-l 1usic Has Design" p. 107, top of p. lOB,
111, 113, 1154 121, 134, 153.
11

Music Combines Tones" p. 125, 126-, 127,
129 and 131.

To memorize the names of the notes in the treble clef, the
following memory aids may ·be used •.
Names -of the notes on the lines of the treble
clef: ~very Good !!_oy Does Fine
Names of the notes in the spaces of the treble
clef spell FACE-..
Names of the notes on the lines of the ba-ss
clef:
Qood ~oys Qo ~ine ~lways
Names of the notes in the spaces of the bass
clef: All Cows Eat Gra-ss.
Games are a good way of teaching the names- of the
notes.

A useful activity to aid in the memorization of the

note names is the -.. Bean Bag Toss Game. " 21

This g.ame is

20Eunice Boardman, Op. cit.•
2luargaret Athey and Gwen Hotchkiss, Galaxy of
Games, (New York: Parker Publishing Company, Inc., 1975)
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made using a large sheet of clear plastic and black
electrical tape to mark the staff and clef sign.

Children

are divided into two teams and take turns tossing the
bean bag onto the clef and naming the notes.

Chapter 5
THIRD GRADE

The primary objectives of the third grade classroom
music program are to develop attitudes which make singing an
enjoyable part of each day.

Encourage the students to

volunteer to play percussion/rhythm instruments and create
melod·ies on the resonator bells.

Musical concepts,. such

as tonal quality, harmony and form will be introduced.
Music notation is- becoming more familiar to the student.s.
SINGING
The student will learn to:
1.

Sing in a pure, clear tone as well as.
to s :ing melodies and phrases with
accuracy of pitch and rhythm.

2.

Sing two-part rounds.

3.

Sing in a minor tonality.

LISTENING
The student will learn to:
1.

Recognize like and unlike phrases.

2.

Recognize when a melody moves up ·i n a
step-wise progression, or by skips.

38
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3.

Recognize that musical notes have:
higher and lower pitches; longer
and shorter duration; and louder and
softer dynamics.l

4..

Develop the ability to li_sten intently
and focus upon the significant
character~stics

of the music •

.,_
PLAYING'

The student will learn to:

1.

Play simple tunes on the resonator bells.

2.

Play percussion/rhythm instruments with
accurate rhythm.

3.

Strum the autoharp with the pulse of
the music.

4.

Play pentatonic melodies on the black
keys of the piano.

MOVING
The s -tudent- will learn to:
1..

Do simple dance steps.

2..

Understand the relationship of rhythmic
movement to quarter, eighth and half notes.

lEvelyn

c.

ncGrath, Op. cit.

2Eunice Boardman, Op. cit., Grade 2-,
pp. viii-xi.
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3.

Combine movement with percussion instruments.

NOTATION 3
·The student will learn to:
1.

Indicate degrees of the ·scale using hand
signals

4

and..be able to name the

following rhythms:

quarter, eighth,

half, whole, six.teenth and triplet
figures.

2.

Notice that melodies are constructed of
scalewise and skipwise movement and

that notes are often repeated, as are
phrases.

3.

Recognize whether a song is in duple or
triple me.ter. 5

4.

Understand that notation is a picture of
rhythms and melodies.

3 The program of melodic and rhythmic dictation
included at this grade level and that of the fourth through
s -i xth grades, is a plan devised by Mrs. Jane Pokorny,
Supervisor of Music, Sausalito City Schools.

4 These hand signals are those that are used in the
Threshold to Music charts, based on the Kodaly method of
music theory.

5Evelyn

c.

McGrath, Op. cit.
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PRACTICAL SUGGESTIONS FOR THE TEACHER
Organization.

Each music lesson Should include a variety

of activities.

At this grade level, more emphasis is

given to music reading, study of the instruments and
accurate singing.

By the end of the third grade, students

should have a basic understanding of notation, rhythm,
and music ''mechanics" to facilitate easy transfer to a
band instrument or participation in the school chorus.
Music is an integral part of the school
curriculum and can also be· taught as another means of
communica.t ion in the language arts program.

It helps

students develop understandings of the many kinds of
.

symbolic languages used.

6

Music can be easily wove-n into

all subjects during the. day, to enhance the social studies
lesson, supplement the. language arts program, and to
celebrate holidays.

As part of the physical education

program, folk dancing· should. be taught.
Singing.

In the third grade, it is a good idea to have
a· "tune-up" time before beginning to sing. 7 Sing the

I

I
I
I

tonic triad of the song,~~if the song is in F major, play
the tonic chord on the piano.

Teacher sings 1-3-5-3-1

on numbers or "1oo" (FA C A F on the piano).

Have

I

I
I
I

I
I

GRabert A. Choate, Expressing tllusic, (New York:
American Book Company, 19 8 0) ·p. xii.
7 "Guide to Music Instruction in the Primary
Grades,• Op. cit., p. 7.
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students· sing "loo" on "F. ...
1-3-5-3-1 tonal pattern.

l-1 any will be able to s.ing the

This will help students realize

"home base" in the song or the £eeling of the tonic chord.
Some suggestions for helping the inaccurate singer
are to sit him near good singers who serve as models and
will inspire him.

.Echo songs used individually or in

groups are good for improving pitch.

Tone game-s , sung

questions and answers, or singing conversations, are another
means of· helping singers sing on pitch.
When teaching a new song, it is sometimes difficult
to keep interest high when having to repeat the song until
it is learned.

To maintain interest, try the following: 8

clapping the beat, clapping repeated rhythms, moving to
the music, finding like or ·unlike phrases, following
notation on the chalkboard, charts or books, watching the
f ·lannel board which may illustrate the song, isolating
difficult intervals, playing them on the resonator bells
or singing ther.t repeatedly until tha.t portion of the song
is secure.
Listening.

As stated earlier, the manner in which a

listening lesson is introduced will determine the succ.e ss
of the les-son.

The teacher must introduce the lesson with

enjoyment and enthusiasm.

8 "Guid.e

op. cit., p. 9 ...

to Music Instruction in the Primary Grades,"
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To improve listening skills, try listening for
something new with each successive playing of the recording.

Great music is great because it has withstood

centuries of repetition. Don't hesitate to play
recordings several times.
Some characteristics that children might listen
for are the various tone colors o.f the instruments,
dynamic levels, designs or forms of the music, and whether
or not it is programmatic.

Have

~hildren

listen for

repeated rhythmic patterns, or melodic r.1otifs.
I' ~

They should

also listen for and identify the mood of the music.
An interesting activity to do is to have chi.ldren
close their eyes, and without movinq their pencils from a
piece of paper, dra\¥ what the music or rhythm represen.t s
to them.

This is a good way of showing duple and triple

meter in a song.

wPop! Goes the Weasel" is a good song

for developing more attentive listening.
Muscial styles can be taught in a series of
lessons found in the text Silver Burdett MUsic, 9 grade
three.

These lessons focus on the characteristic musical

style of a complete composition.
covered are:

Some of the styles

American Indian, Renaissance, Romantic,

classic, Rock and Modern.

There is a chapter, in the

children's book, devoted to time lines which correlate

9 Elizabeth crook., Silver Burdett f.lusic, Grade 3,
{Silver Burdett, 1974) pp. xii and 237.
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historical events. with composers and
Playing.

.

•t•~on.s. 10

the~r compos~

The teacher will develop the climate for creative

activity with a sensitive and open atmosphere, accepting all
ideas and. explora-tory a tternpts-. 11
Individual performance might include having the child
provide accompaniments to songs or play introductions and
codas for songs which are being sung by their clas-smates.
See Exploring Music, 12 Grade 3, "Instrumental Parts" for
songs which are suitable for instrumental acc:G>mpaniments.
On the autoharp, one student can press the chord button
another strums.

whil~

Finally, a pupil can both press the chord

button and strum to simple two-chord songs.

On the bells,

pupil can learn to play a simple repeated note pattern o.r
scale to introduce or to accompany· a song.

As an independent

activity, students can try to play ·simple melodies.
Students should be introduced ·to the instruments
in order to have the opportunity to make a choice regarding

which instrument they plan to play in the fourth grade.

They

should. have the ability to recogniz·e all band and orchestral
instruments by sight and sound.

10
11

Elizabeth Crook Grade 3, Op. cit., pp.l71-173.
Harry R. Wilson_, Grade 1, Op. cit., pp. xv-xvi.

12
Eunice Boardman and Beth Landis, Exploring
Music, Grade 3, (New York.:
Holt Rinehard and Winston, 1969.)
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Moving.

Folk dancing and rnove~ent exploration should both

be a part of the music and physical education programs.
See Exploring Music,l3 grade 3, p. 161, RDances and Singing
Games," for material appropriate to this grade level.

When

att.e mpting to teach folk dancing, it is best to divide the
children into two groups that alternately sinq and dance.
The group that

is

singing can clap their hands or play

rhythm instrumentsto accompany

the dancers.

Later in the

year, students might be able to create simple dances using
the basic dance steps that they have learned.
Creating and dramatizing songs and dances is something that can be done on a very elementary level with this

Try dramatizing one of the song stories- from the

age group.
music text ,

or, create a song based on a poem.

lyrics to an existing song.

r1ake up

A song that lends itself well

to this is "Polly Wol.ly Doodle."

Grefe's Grand Canyon

Suite," third movement, "Desert Water Hole," is a good
selection to dramatize with oxen, covered wagon, and a
driver.

Let the music dictate the action.

Pictures at an Exhibition,
and movement
Notation.

Mussorgsky's

lends itself -easily to dancing

ex~loration.

The continued us.e of the

Threshold to Music

charts, level three, is useful in explaining more conplicated rhythms such as sixteenth notes and dotted rhythms.

13Eunice Boardman, Op. cit~ p. 161.
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Melodic and rhythmic dictation should be a part
of each music lesson, starting in the th-ird grade and
continuing through the sixth.

Simple rhythmic dictations,

limited to four measures, can be written down- by students
in the third grade.

Simple melodic d -i ctation of high and

low notes can ·be written down by third grade students.
Under the sample lesson plans for ·th·i rd grade, examples of
melodic and rhythmic dictation are given.

14

The text, Exploring Music, 15 Grade 3, is organized
into sections dealing the rhythm, melody, form and harmony.
The following chapters are

h~lpful

in teaching those

concepts. to students.
"Music Moves in Rhythm" p. 25, 28, 31, 32, 41
and 70.
"Music Speaks in Melody" p. 53, 61 and 72.
"Music· Has Design" p. 109 and 114.
"Music Combines Tones" p. 131 and 143 •.

14 Program developed by Jane Pokorny, Sausalito
City Schools.
15 Eunice Boardman, Op. cit.

Chapter 6
FOURTH GRADE

The primary objectives of the classroom music
program in the fourth grade are to continue developing
positive attitudes towards singing, playing instruments,
dancing and notating by:

(1) building a repertoire of songs,

including rounds, echo songs, and folk songs from different
count·ries,

(2) build.ing a repertoire of listening lessons,

(.3) building upon their experiences in dancing,

{4) learning

to play s :. imple melody and harmony parts on the· Tonette
(s.o ng

~lute) .,

{.5) participating in beginning band and/or

the school chorus,
melodic exercises.

(6) notating simple rhythmic and
Rhythmic and melodic dictation is

stressed at this level and followsthe plans that were
presented at the third grade level.

More emphasis, however,

is placed on written notation.
SINGING
The student will learn to:
1.

Expand vocal range and continue to
develop a clear, natural singing voice.

2.

Acquire a repertoire of many songs,
including partner songs and rounds.
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3.

Display a positive attitude towards singing
by choosing to participate in the school
chorus.

4.

Show willingness to sing a descant or
harmony part.

LISTENING
The student will learn to:

1.

Li-sten to music for pure enjoyment.

2.

Recogni2e that chords played on the autoharp,
piano or guitar change with the melody.

3.

Identify repetitive patterns or phrases as
we 11 as contras t

4.

.

~g

.

sect~ons.

1

Under.stand that tempo, dynamics and mood
affect music.

5.

Listen with increasing absorption to the
music.

PLAYING
The student will learn to:
1.

Play a band instrument, in some cases extended
by out of school private instruction for the

student who ·shows unusual interest and talent.

2.

Play simple harmony parts on the bells.

3.

Play the Tonette or song flute.

4.

Play two-chord songs on the autoharp.

1Evelyn

c.

McGrath, Op. cit.

49
5.

Choose and play appropriate rhythm instrument
to accompany a song.2

6.

Clap simple rhythmic patterns.

MOVING
The student will learn to:

1.

Move to music to interpret various musical
ideas and moods.

2.

Participate with enjoyment in folk dancing.

3.

Explore and create own dance movements during
free musical .movement exploration time.

NOTATION
The student w.ill learn to:
1.

Write down simple melodic no·tation.

?..

Write down simple rhythmic notation.

3.

Name all notes in the bass and treble clefs.

4.

Read and clap simple rhythmic _patterns.

5.

Recognize a major scale by the order of the
whole and half steps.

6.

Follow notation of songs in his book, while
being played on records.

7.

Identify a musical phrase.

a.

Become aware of time signatures and key
signatures.

9.

Grade 4,
p.· xvi.

Interpret dynamic, tempo and expressive markings.

2Eunice Boardman and Beth Landis, Exploring ?·!usic,
(New York: Holt, Rinehart and Wi nston, Inc. 1971),
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PRACTICAL SUGGESTIONS FOR THE TEACHER
Organization.

There should be a specific time each week

set aside to teach the skills of the subject.

Music can be

interwoven into otner subjects during the entire day_, to
supplement and enhance the language arts, social studies
and physical education programs.
When teaching a song from the book, remind students
of good posture and book position.

Bo.o ks should be held

upright when singing so that students do not sing into their
desks.
Singing.

Develop the concept that we speak and sing on

vowelsi consonants are enunc·i ated before or after vowels.
Have students vocalize on the pure vowel sounds:
'I

eh I

II

It

i

I "

tt

Oh t

tt

and

II

00 •

II

"an,"

3

There should be developed a regular routine for
starting songs.4

Use the ·pitch pipe, piano or bells for

the starting note, since- the teacher's own sense of pitch
is usual.ly too low· for that of the students.
e~

humsthe pitch, then pointsto class and

the starting pitch on "loa."
tone,

The ..teach- .
has them hold

.Work for a light, natural

remind students about their posture.

(New York:

3Robert A. Choate, et al., Investigating Music,
American Book Company, 1980) p. x.

4 "Guide to Music Instruction in the Intermediate
Grades," (Burbank, Calif.: Burbank Unified School District,
1968) p. 6.
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Help children discover that the words of a song
often suggest the

te~po.

When children have examined the

meaning and purpose of a song, they will learn to expres:s
these through . appropriate tempo.

Some ways to help main-

tain tempo are to use an autoharp or rhythm instrument when
singing. ·

T~J

singing the first phrase for the pupils with

the correct pitch and desi·red tempo ..

Conducting the beat

or clapping when tempos lag also helps.
Make sure that children•s singing is never
"hal·fhearted."

Enthusiasm for expressing the song is

.
.
1mportant
on a 11 occas1ons.

6

Repeating the same song too

frequently results in singing without thought or zeeling.
To avoid this problem, have children clap the rhythm one
time and use accompanying· instruments another time.

Have

individuals or small groups sing verse, ·refrain, or
alternate lines.
Music chOsen for beginning independent music
reading should be s~ple, with few different pitches and
easy rhythm patterns.

Before attempting to play or sing

a new. song, develop the habit of discovering something
.
f rom the score. 7
about 1t

5Eunice- Boardman, Op. cit., P· iv.
6rbid.
7 "Guide to Uusic Instruction in the Intermediate
Grades," Op. cit., p. 8.
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Discuss the rhythm .of the music.

Ask questions

about the rhythm such as "Are the notes of long or short
duration?" "What i .s the meter or time signature?"
them read the words in

rhytTh~,

tapping the basic beat.

Discuss the phrase structure.
alike, similar or different?

Have

Are the phrase.s

How many phrases are there?

Discuss the design or for.m of the music.
questions about the form such as:

Ask

"Are the notes close

together,. moving in scale-wise motion or by leaps?"
"In what key is the song written?"
note.s or scale in this key?"

''What is the family of

"What is the

tonic note?" "'What is the tonic chord?"

1

home 1 or

"On which note does

the melody start?"
Children should first experience harmony aurally.
Hearing an autoharp accompaniment is excellent preparation
for part singing.

Strum the autoharp and have children

sing any note they hear, thereby learning to build, spell,
and sing the chord.

Resonator bells are excellent for

chording and hearing the individual notes of the chords.
Student will develop an "ear" for harmony when they are
exposed to i t often enough.

A good start would be with
8
the use of echo songs such as "Follow Me.•
Listening.

Good listening requires thinking about what

is· being heard.

Motivate the class for listening to

8 Eunice Boardman, Op. cit., p. 96. See also .
.
pp. vii a~d ix for more information on teaching part-s~ng1ng.
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the- record by giving background information about the song
or the composer.

Scan the score in the music textbook

and ask for specific information such as: 9 "What kind of
song is it?''

"What is the mood of the so_ng?"

verses are there?"

"How many

"Does- the melody move by steps or skips?"

"What kind of rhytlnu will you hear?"
When a composition is too long to study in one
lesson,_ use the principle of presenting "The whole-the
part-the whole. ,.lO

Focus attention on a particular a-spect

each time the recording is played.

Try having the class

raise their hands each time- they hear a particular theme
repeated.

Try singing the main theme.

Specific character-

istics to listen for would be the tone colors or timbre
of the instruments,

dyn~ics,

tempo and whether or not

the music is programmatic, as well as the mood of the
composition.

Listening lists are included in all of the

music textbooks.
Playing.

Instrumental music is offered to all students

in the fourth through eighth grades on all standard band
instruments.

Teachers should encourage the participation

of those who show interest or ability in music.

9 "Guide to Music- Instruction in the Intermediate

Grades," Op. cit., p. 10.
10Eunice Boardman~ Op. cit., p. vi.
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All pupils should have the opportunity to learn
to play the Tonette or song ~lute.
taught during the year.

Simple melodies are

Later, accompaniments to songs

can be learned.
See the classified index of Exploring
11
Music
for songs listed under "Instrumental Skills."
Playing percussion instruments should be an important part of the music class at this grade level.

Try

to provide better instruments that have a good tonal
quality.

At this grade level ·form, dynamic-s, and timber

can be tau.g ht with the aid of percussion instruments.
Have children experiment with musical possibil.ities

o£ familiar household objects.
sounds such as:

This can be done by producing

blowing over the top o·f soda pop bottles

with varying levels of water, tapping on an empty oatmeal
carton, or plucking rubber bands of varying lengths and
thicknesses.
Understanding the relationship between musical
sounds and written ·notation takes place quicker when
children play a pitched instrurnent.

12

Resonator bells

can be used to teach letter names of notes on the staff.
Have students develop scales using the bells.
I

I

group singing, give three children resonator bells to

I

I

I
I
I
r

I

I

In

11 Eunice Boardman, Op. cit.
12 Ibid., p. x.
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form the tonic chord in a song.

Bells can also be used

to emphas i ze a scale pattern or a repeated melodic pattern
used throughout a song.
Moving.

13

si·nce rhythm is the basis of mus ic, it is wi·s e

to i nclude abundant practice in rhythmic clapping, tapping,
nodding,

swaying~

musical feeling.

and marching as a means of strengthening
A procedure to follow for movement

activities would be to listen to a short excerpt from a
recording.

Afterward, have students decide what type of move-

ments would best descri-be the music.

Have a group

demonst·rate their ideas, -W ith -a ccompaniment provided by
children playing hand drums.
When performing free movement activities at the
beginning of the year, have the entire class dance.

Later·

on, divide the class so that half o£ the students can observe and watch for appropriate movements.

Be£ore moving,

(use this term rather than "dancing·," as children will
feel less inhibited) remove shoes and assign a certain
area within which to dance.
movements, and move.
to their places.
large·r or smaller.

Have tham listen, plan their

After dancing, hav e children return

Discuss- which movements make you look
Ask them what they did when the music

was louder or softerQrwhat they did when there was no music
at alL

Remind students that dancing will be more fun

13 ftGuide to Music Instruction in the Intermediate
Grades," Op. cit., p. 12.
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if they think of the music the entire time, rather than
of themselves • 14
Notation.

The ability to read music is considered an

important means for exploring music and participating in
it s creation.

This ability offers a means for continuing

musical involvement and growth in their future.

Reading

skills are developed gradually but consistently, moving
from simplified notation to traditional notation.

The

ability to read music is a me·ans toward closer contact
with the expressiveness of music. 15
Music reading must be paced to the individual
student's interest, attention span, and ability.

The

\:

emotional response to the music is ·far more important than
notational skill.
Good references for teach music theory are
16
.
E xp 1 or~ng
.
Mus~c,
.
f ound ~n
grad e 4..

"Let's Explore Rhythm," pp. 34, 38 and 119.
"Let's Explore Melody, u pp. 107 ., 10.8, 113 and 161.
"Let's Explore Design," p. 101.
Memorization aids have been mentioned earlier
in Chapter 4, Notation to teach the names of the notes.

14 Eunice Boardman, Op. cit., p. vii.

Grade 4,

15 Elizabeth Crook, et al., Silver Burdett Music,
(Silver Burdett, 1~74) p. xii-xiii.
16 Eunice Boardman, Op. cit.

.

'
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To find keys, remember that the last sharp to the right

is "ti" or the seventh note of the scale, and the last
flat is "fa" or the fourth note of the scale.
Lesson plans at this grade level include simple
melodic and rhythmic dictation. and fol.low those presented

in the third .g rade.

j.
] .

It is usually prefe·rable to start

with rhythmic dictation, followed by melodic dictation.

Do not spend more than ten minutes of each lesson on dictation.
The following procedure for teaching rhythmic
dictation has proven successful:

Clar four measure rhythms

using quarter, half and eighth notes, and rests.
students echo clap the rhythmic exercise.

Then

Have
have

them make up their own rhythms and have the class imitate.
When students take dictation, have them write the stems
and bars only.

.Filling in the note heads takes too much

~

.-

i
!--.

..,.·
<.

·time.
In- preparation for melodic dictation, write a

"mystery tune" on the board and ask if the can name the
notes.

When starting melodic dictation, have them distingui.sh

between a

"high and "low" pitch.

This can be done by

playing ootes a minor third apart, for example "g" and

••e," on the resonator bells.

Students write "high" on

their papers when "g" is played and "low" on their papers
when

11

e" is played.

Later, have them draw two lines of

the staff only, and ·work on the notes ••·ptt (space one)
and

"E" (line one).

Explain that a line note circles the line and a space note

l-

r·
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is drawn between the lines.

Dictate one exercise· at a

time, and correc.t immediately following complet·ion of that
line.

Have a student write what he has written on the

board, then play i-t on the piano or bells.

Eventually,

they will be able to sing what they have written.

Instruct

students to write melodic dictation in whole notes.
on, the correct rhythm can be written in.
concentrate on the pitch rather than the

Have them
rhyt~~-

Later

Chapter 7

FIFTH GRADE
•!

i

The primary objectives of the classroom music

J

J
J

program ·i n the fifth grade are to:
of songs including two-part song,

(1) teach a variety
(2) encourage sight

~

singing,

·{3)

teach songs that were popular in our country's

history;

(4) recognize the style of a particular composi-

tion, composer's style, and the approximate ti.-ne or era
in which the composition was written,

form or design of the composition,

(5) identify the

(6l expand repertoire

of folk dances, and (7) continue the established plan for
rhythmic and melodic dictation, which was introduced in
the third grade •
.SINGING
The student will learn to:
1.

Develop good tone quality and diction.

2.

Sing two-part songs.

3.

Sing with appropriate tempo, dynamics
and mood.

4.

Possess a repertoire of many types of
songs from different places and
periods of our country's history.

1

1 Eunice Boardman and Beth Landis, Exploring Music,
Grade 5, (New York: Holt, Rinehart and Winston, Inc.,
1.966) .• p. xvi.
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5.

Possess knowledge of syncopated rhythms
as reflected in sensi.tivity to beat
and accent. 2

6.

Choose to participate in the school

I

I

I

I

chorus.
LISTENING
The student will learn to:
1.

Recognize by sight and sound band and
orchestral instruments and be a-b le
to tell to which instrumental family
they belong. 3

2.

Choose to listen to some music for
pure enjoyment ..

3.

Recognize the following forms:

theme and

variation, dance suites, rondo and
simple ABA song form.
4.

4

Distinguish between a major and minor
tonality in the music.

s.

Recognize whether or not a composition
is in duple or triple meter.

6.

Recognize distinctive styles of a
particular composer or musical era.

2E-u nice Boardman, Op . cit.
3"Guide to ~iusic Instruction in the Intermediate
Grades , " Op • cit. , p. 3 •
4Eunice Boardman, Op. cit., p. xvi.
'

l

i'

w

'. i'
!
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PLAYING

The student will learn to:
1.

.,.'

Clap responses to rhythms in rhythmic
dictation.

2 ..

Increase his skill in accompanying songs
on the autoharp, choosing and playing
-an appropriate rhythm instrmnent for
song, and possibly accompanying songs
5
on a band instrument.

3.

Create simple melodies for the bells,
piano, recorder or band instrument.

MOVING

-'· 1

The student will learn to:
1.

Increase repertoire of folk dances and
action/singing games.

2.

Use free dance movements to reveal understanding of repetitive, contrasting
and varying phrases in the song.

3.

Participate in folk dancing with enjoyment.

NOTATION
The student will learn to:
1.

Name the note.s in the bass and treble
clefs.

5Evelyn C. McGrath, Op. cit.
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2.

Identify common I, IV, V chords when playing
the piano or autoharp.

3.

Recognize like and unlike .phrases.

4.

Recognize tempo and dynamic narkings.

5.

Notate rhythmic dictation of four measures

:. I'

using whole, half, quarter, eighth,
sixteenth, dotted rhythms, triplets
and rests.
6.

Notate melodic diction of four measures in
·the treble clef, one o.c tave range.

;

1·..

ii
PRACTICAL SUGGESTIONS FOR THE TEACHER
Organization.

be under constant surveillance with. regard to posture,

!I

book position, and attentiveness until habits become automatic.
Teachers should constantly remind pupils that fee·t

should

be flat on the floor, backs straight, books up in pos·ition
with hands at each lower corner of the book.

At the beginning

of the .Year, the review of favorite songs from the previous
g.rade will help the pupils davelop conf·idence in the new
text.

6

Singing.

I I

Ii
At the fifth grade level many songs will be learned

by reading the music.
.books closed.

Try listening to the record with

Discuss what stude·nts have heard.

the music and listen again with the books open..

S.tudy
Students.

will begin to associate the written notation with the sounds
they have heard.

It is important when learning a new song

to know the text, to discuss the meaning, and to pronounce
the words.

Also discuss the correct tempo and dynamics

appropriate for a particular song.
One of the procedures to be followed when teaching
sight-singing is to combine instruments with voices.

The

descant or harmony parts can be played on the bells while
the class sings the melody.

Listen. to the autoharp

6 "Guide to Music Instruction in the Intermediate
Grades," Op. cit., p. 6.

'

J

'

When pupils are at their desks they .should

-:,. .

II

l

:1 I

l
j
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I.. .:I

accompaniment, and try to pick out the notes in the chord
and s ·ing them.
and have

Listen to the part songs on the record

the teacher sing the harmony while students try to

sing. the me.lody.

A few children might join in singing

the harmony ,too.

Have someone improvise a harmony

part to a familiar song on the bells.

~

I

Use the resonator

bells and have children sing along with the bells.

See

"Part singing," Exploring Music, 7 grade 5, for additional
aids in teaching students ·to sing harmony parts.

Fifth

and sixth grade boys who have learned to sing fundamental
chord tones with a melody are well prepared for the parts
8
they will later sing when their voices change.
Children should be aware of what a good singing
tone sounds like.

Discuss tone qualities such as "dark"

: 1
I

or "light" with them, as well as appropriate use in songs.
Vocalize on "ah," q·oh" and some on "ee." Because these sounds

I .
'

I

should be transferred to the songs they are singing in
class.

Correct diction and enunciation should be stressed.

Good choral practices should be used in classroom singing.
Have the students visualize singing together and producing
one sound rather than many separate .sounds.
the beat will he1p to keep them together.

Conducting

Try standing

while singing or singing without books.

7Eunice Boardman, Op. cit., p. v.

I

I

I
\

:
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Listening.

A good plan for a listening les-son would be

to listen to the entire selection without interruption,
discuss and question students about the music, and to
analyze smaller sections or phrases of the music.

At the

end of the lesson, listen to the complete composition again.
It is important to have a general, rather· than a fragmented,
"feel" for the music.
Discuss a particular composer's style.

Show

students how the composition re·lates to other compositions
in the history of music.
Music is easily interwoven with the Social Studies
program.

Discuss important events which were taking place

when a particular composition was being written.

Give

many opportunities for listening so that students can discover more of the details.
Playing.

Rhythm instruments can be used to explain musical

concepts such as dynamics, form, style, and tone quality.
To demonstrate crescendo and decrescendo, rhythm instruments
can be distributed to everyone in class.

Have a few

students play rhythmic patterns and gradually increase
th-e number of students playing.

This is an ·e .ffective way

to demonstrate the orchestral technique of adding instruments
to inc·rease volume.

Reverse the process to explain

deere scendo.•
To explore the many possible sounds of these
instruments, have students compose their Olin compositions--

1

j

!

66
"sound coraposi tion."

An easy introductory

l~sson

would

be to write a story and leave blanks for various
percussive sounds ...

Then have students read their "S·o und

Compositions" to the class while using the rhythm
instrumen.t s.
Classroom teachers should encourage children
to participate in beginning band, especially if the students
show musical talent or interest.
Give children a chance to practice the resonator
bells, piano, autoharp or song flute by themselves.
Experimentation with these instruments is a good creative
outlet.

A music center could be set up in the class with

simple melodies written on charts and the instruments set
ou.t on a table.
Resonator bells can al·s o be included at the music
table.

Various scales can be arranged by children after

they learn the relationship of whole and half steps within
the scale. 9

When singing a ·song, choose three students

to play the· tonic chord on the bells to establish tonality.
Bells .could be arranged in groups according to the chords
used in a song.

Larger number of students would be able

to participate if the chords for the tonic, subdominant
and domin~~t chords were played on the bells.
When available, a piano can be used by students

9Eunice Boardman, Op. cit., o. xii.

i;

,,
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to establish the tonic chord.

Students should be able

to locate middle "C" on the piano.
"C" is on the Grand Staff.

Show where middle

Have students locate other

pitches on the piano using middle "C" as the guid-e. 10
Explain to the students how the black keys form a
pentatonic scale.

Encourage students who take private

piano lessons to- try and chord while the class sings
familiar songs.

_ w

Children will enjoy accompanying class songs
on the autoharp.

Give individuals- time to practice by

themselves be-fore accompanying the class.

Help children

.
1 e p 1 ay~ng
.
d.1rec t.1ons. 11
f o 11 ow s1mp

Children in the fourth grade have learned how
to play the song flute.

Harmony parts can be learned and

play-ed in the fifth grade..
the harmony part.
singing.

Later 1 students can try singing

This is a good way to introduce- part

There are part songs and rounds in the music

textbooks which can be played on the song flute or Tone.tte.
Moving.

Children enjoy moving- to music; it releases

built-up energy during the day and is an activity in which
everyone can be successful.

The following routine has

proven successful in moving or

1:1.

dancin~

lOE un1ce
·
Boardm an, Oo
c;t
xii.
~ .
.... • 1 P
_ •
11 Ibid., p. xiii.
1 2 "Guide to Music Instruction in the Intermediate
Grades," Op. cit., pp. 12-13.

.
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Provide adequate ·space in which to move around.
Divide the class into groups to provide the greatest area
in which to dance.

The observers can play rhythmic patterns

on instruments or .sing the song to which the dancers are
dancing.

The observers will -also watch for dance movements

which seem to fit the music.

Students who ha1.re danced

through a music selection make better listeners.

Scarves

or other props such as jump ropes seem to help children
feel less self-conscious.
Notation.

The lesson plans in this chapter follow those

found in the third
continue

C4

and

fourth grades, and

plan of rhythmic and melodic dictation.

It is

advisable to start with rhythmic dictation followed by
melodic dictation.

No more than ten minutes of each lesson

should be spent on notation.
if they feel unsuccessful.

Students become discontent
As students ·become more pro-

ficient in working with the two lines of the staff, add
the remaining three lines for the complete treble clef.
Have tha~ sing that which they have written.

Write dictation

in whole .notes; later, fill in the notes and add stems.
If students spend too much time determining the rhythm,
they will never be able to complete the melodic dictation.
Review rhythmic clapping from the "Threshold
to Music" charts, Levels One through Three.
saying "ti-ti" for

t\'10

Rather than

eighth notes, have t~em say "ti-ki,"

it is easier to pronounce.

When taking rhythmic dictation,

'

.'•'
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draw stems and bars only;. add note heads when the dictation
is completed.

A recommended method of using music in the

mathematics program is to teach fractions through a process
of writing down the beats in incomplete measures..

This

also demonstrates that what they learn in music can be
applied to other subjects.

' 1

Chapter B

SIXTH GRADE
The primary objectives of the sixth grade classroom music program are to:

(1) continue the emphasis on

singing with a clear tonal quality while considering
the boys' changing voices,

(2)

instill

positive attitudes towards music,
involvement in band and chorus,
variety of music,

.•

{3) encourage continued

(4)

chose to listen to a

(5) find enjoyment and relaxation

in listening to mus-ic; and (6) become more skilled in
melodic and rhythmic dictation.

At this grade level,

students will become more ·familiar with harmonic dictation.

SINGING!
The student will learn to:
1.

S-ing accurately and independently with an
expressive tone and good diction.

2.

Increase singing range.

Boys' voice

rn~y

have a more lL~ited range as they begin
to change.
~

-. !'

3.

Increase repertoire of many types of songs
including folk songs from other countries.

1 For spec.ial information regarding voice
characteristic-s of sixth grade pupils see Exploring Mu-s ic,
grade 6, -P P· 114-115._.
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4.

Show comprehension in part-singing

b~l

singing

rounds, descants, plus two and three-part
songs.
5.

Choose to participate in the school chorus.

6.

Sing songs in a variety of rhythms.

LISTENING
The student will learn to:
1.

Recognize and .appreciate works o·f
various composers.

2.

Become more discriminating listeners and
choose to listen to a wide· variety of
music.

3.

Identify melodic intervals such as:
Perfect fourth, Perfect fifth, Octave,
Major and minor thirds, Major and
minor seconds.

4.

Become aware .of mixed meters and able to
tell whether a song is in duple or triple
meter.

5.

Identify major and minor chords and
notate chord progressions of the tonic,

.

-

dominant and subdominant chords.

t.
~:

6.

Distinguish between music of various cultures
through musical characteristics (i.e.,

.:.
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Latin American.)

7.

2

Feel the tonic chord in a song.

PLAYING
The student will learn to:

1.

Play rhythm/percussion instruments,
3
including Latin-American t~rpes.

2.

Show some skill in chording on the
guitar, autoharp or piano.

3.

Play s~ple melodies by notation or

ear on his chosen band instrument.
4.

Choose to participate in the school
band or continue private music
instruction on the instrument of
his choice.

MOVING.
The student will learn to:
1.

Develop a wide variety of· free movements
and show creativity and originality
in

his moveme-n ts..-

2.

Learn folk dances from other countries.

3.

Express mood of the music with more precise
movements.

-

~

.I

2see "Exploring Music through Playing Percussion
Instruments," ExPloring Music, Grade 6, PP· xi-xiii~

3Evelyn

c.

McGrath, Op. cit.

I

;

I

I
I

1.:
- .:· '

•
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NOTATION
The student will learn to:
1.

Sight sing simple me·l odies.

2.

Clap rhythmic patterns from notation. 4

3.

Interpret key signatures to discover
tonality.

4.

Notate more complex rhythmic dictation.

5.

Notate more complex melodic dictation.

6.

Recognize chord changes and notate· the.se
chanqe.s.

7.

Recognize meter, tempo and dynamic
markings.

4

Grades 1

"

"Guide to ·Music Instruction in the Intermediate
Op • cit ... 1 p • 3 •
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PRACTICAL SUGGESTIONS FOR THE TEACHER
Organization.

At the beg inning of the year, it i ·s a good

idea to review songs previously learned in the f .i fth grade.
A review of musical rudL-nents is a ·lso advisat>le before

attempting to present more difficult rhythmic or melodic
dictation.

Children

shou~d

feel secure in notation before

attempting harmonic dictation.
Sin~ing.

Before· sing·ing· a ·new song, students n-eed to

understand the text, pronunciation of the. words, and the
style in which i t is sung.

Style is determined by the

time it was wri·tten, where it was written, and ·by whom
it was written.

Awareness of tempo, dynamics, and phrasin9

are important if the singing experiences are to be
satisfactory.
Children should try to maintain flexible voices
and not limit their ranges. Since childrens'attitudes often
dictate that girls should always sing the soprano parts •.
boys often force their vo i ces to sinq lower, even if their
voices have not yet changed.

Children should realize they

can sing either high or low,

whether they sing

harmony parts should be based upon their ability to carry
·
1·ty
Interchange the
the part rather than on vo1ce qua ~
·
rom feeling locked into a pa=tiparts to prevent. children f
cular voice range.

I

I

1 ;
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Boys whose voices have changed should be
encouraged to sing and be. made aware that these new ranges
are a desirable addition to the class singing.

Teachers

should supplemen-t their own singing wit·h recordings so
that children have a variety of models of good singing.
Teacher .suggestions for music reading may be
found in Exp~oring Music, 5 Grade 6, p. vii.

One of the

things to remember is to choose

SL~ple

a few pitches· and easy rhythm.

Few elementary students

songs with only

will be able to sight-sing without first hearing the song.
Reinforce the melody on an instrument by playing repeated
Encourage students to learn new songs on their

patterns.
own.
Listening.

A complete· listing of listening les·sons is

found in ·the Teacher•s edition, Exploring Music,
6, p. 331.

6

Grade

Study of· orchestral instruments and. the

orchestra are found in the student book, pages 62, 104,
118, 142 and 183.
It is very .important for children to have a reason
·for listening.

Give them background information on the

composer or ·tell of historical events that were taking
7
place at the time the composition was being written.

5 Eunice Board111an., Op. cit., p. vii.
6 Ibid.
7 see pp. 6(}-61, 82-83. and 178-179, in Exploring
Music, Grade 6. There are time lines relating songs to
historical events.
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Have children listen for particular elements
such as text, instrumentation, orchestration, or arrangement.

Ask questions such as:

"Who is performing?"

instruments are accompanying the singing?"
an introduction?"

·a~What

"What

"Is there

form or design is used?"

"W-h at

orchestral families or groups of instruments do you hear?"
"Is this style of music characteristic of the Baroque,
Classical or Romantic era in music?"
Try the "listen and sing" method. 8

I

"f

I
J

Take turns

listening, and then sing phrases with -arecording.
method offers the pupils

a~

This

opportunity to hear each phrase

sung accurately and stimulates rapid learning by requiring
careful, purposeful listening.
Encourage the students to develop good listening
habits-.

Try to avoid interruptions while t ·h e music is

being played.

Attention should be given to good posture.

Encourage children to respond, physically, to the music,perhaps
conduct·i ng the beat and clapping rhythmic phrases.

Playing.

Teachers are urged to encourage the continued

participation of students who· are in band.

Classroom music

instruction should provide opportunities for students to
continue developing playing skills on the Tonette, bells,

S"Guide to Music Instruction in the- Intermediate
Grades," Op. cit., p. 10 ~
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piano, autoharp ., and percussion instrwnents.

An under-

standing of the relationship between sound and notation
will develop quicker when using instruments.

Good

references for teaching Latin-American rhythm instruments
can be found in the teacher' .s edition, Exploring Music, 9
Grade 6, pp. xi-xiii.
Suggestions for composing songs are given in
the Classified index of Musical Skills, "Experimentation
and Composition," p. 332, Exploring Music.lO

These include.

Composing Electronic Music, Percussion Accompaniments.,
"New Music," and "Talkin' Blue.s."
.
11
Mov1ng.

L

Vigorous movements requiring minimal coordination

are appropriate at thi.s grade level.

Boys should not be

asked to dance or move in the same way as are girls. because girls'
fine motor skills are more developed at this age.

Boys

and girls often enjoy dancing in separate groups.

Round

dances are favored be.c ause boy-girl partners are not
required.

In many countries., certain folk dances are

danced only by men, just as some are danced only by women.
The "style" of the dance should be

L~itatad

as closely

as possible.
Children enjoy creating their own dances.
dances can be created to accompany songs.

9 Eunice Boardman, Op. cit.

10 Ibid.
ll.Ibid., p. 32.

Simple

Try dancing
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in lines, sets, circles, separately or with partners.

Take

turns, and dance in smaller groups_, so ·there is adequate
space in which to move.

Have the dance movements look

like the ·music sounds, with like
dance patterns.

~hrases

following like

When students have completed their dancing,

point out interesting or appropriate movements.

Variety

in movements, both large and small, is encouraged.
Notation.

The lesson plans at this grade level include

bath rhythmic and melodic dictation; later in the year,
harmonic dictation should be started.

Spend no longer

than ten minutes of each music lesson on dictation as
children become restless.

The basis for these plans is

the same as that which was introduced and developed in
the third through fifth grades.
Teache·rs should try to make the mus-ical symbols
meaningful~

some children will never fully comprehend

the abstract concepts.

Music symbols can only have meaning

in terms of the sound t ·h ey represent.
Some attainable goals for most students would

i
.I

be:

(1) to be able to identify whether a melody moves

in leaps or by steps,

(2) to ·be able to recognize repeated

!r'

rhythmic patterns, and (3) to be able to relate these to

)

notation.

f

Rhythmic dictation at this grade level ·should
include a review of echo clapping.

Rhythmic notation

becomes more complex and lengthier at this grade level.
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There is an emphasis on dotted rhythms and mixed meters.
As previously recommended, have students write
only the stems and bars; have them fill in the note heads
when the exercise is completed: then, add bar lines and
check the number o.f beats in the measure to verify they
are correct according to the meter or time signature.
Melodic dictation at this grade level should
include a review of the treble and bass clef note names.
In the beginning lessons, use no more than a leap of a
maj.or third..

Keep the dictation scalewise until the

students are comfortable taking dictation.

As the students

become more proficient, wider intervals can be used.
As an aid to recognizing melodic intervals, the
opening intervals of familiar songs are useful.

For

example:
Descending maj_or third: ".T hree Blind Mice"
Ascending Major sixth:
the Ocean"

Ascending perfect fourth:

-

t.
t

t

l

E

~.

Descending Minor sixth:
I

j
~
~

'

I

p

~
(

"76 Trombones"
"Love Story"

I

i· i
!;

"My Bonnie Lies OVer

.r

Perfect fifth:

hunting call ..

Chapter 9·
CONCLUSIONS

This continuum needs to be f .ield-tested.

.. :

. !

Many of the suggestions offered herein are ba·s ed upon
personal teaching techniques; total e.ffectiveness of· these

iI
I

techniques should be confirmed through further practical
application, preferably, by· several different rural schools
and their respective teachers.
This continuum is by no means an elixir for a
comprehensive music program.

I~

It is merely a starting point

for teachers attempting to teach classroom music.

The

pa.cing of the program may need to be accelerated or
decelerated depending upon the particular group of students
with which a teacher is working.

Any of the suggestions

for teaching music may be inadvisable, or impractical,
when working with an unusually large group of students.
The room in which the teaching is done may not have the
necessary _provisions to teach music, such as a piano or
i.

music activity center.

'-

To ·. implement this program most effectively, a
~usic

teacher should explain the goals and objectives of

the program and answer any questions that classroom
teachers might have in regard to teaching music.
80

1
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Suggested materials for the implementation of
this program have been prioritized.
(1)

A newer state-adopted tex.tbook series.

The author's personal peference is the Silver Burdett Music
.
ser~es

12

an d th e

.
accompany~ng·

phonograph for each classroom,

recor d sets,

(2) an

.
operat~ve

(3) Threshold to Music 13

charts, levels one through three,

(4) melodic and harmonic

instruments, including guitar, autoharp, resonator bells
and Tonettes,

(5) rhythm and percussion ins.truments for each

classroom including the- fourth through sixth grades,

(6)

suppleme-n tary records 14 and books 15 , pianos which have been
serviced regularly for each classrom,

(8) estab1ishment of

a permanent listening library 16 , and (9") miscellaneous
materia-ls such as photographs, flannel boards, puppets,
etc., depending on teacher preference.

12Aubin, Neva, Et al.~ Silver Burdett Music, Early
Childhood.
(Palo Alto, California:
Silver Burdett Company,
1976.) and Crook, Elizabeth, Et. al., Silver Burdett Music.
Grades 1-4.
(Palo Alto, California: Silver Burdett Company,
197-6.)

13 Richard·s, Mary .Helen Threshold to Music charts,
Level One through Three.
14 see Discography p. 85-86 for a more detailed
listing of records u-sed in this program.

15see Appendix A, p. 89.
16 see Apprendix B.

BIBLIOGRAPHY
BOOKS

Adler, Marvin s. and Jesse C. McCarroll. Elementary
Teacher's Music Almanack. Park Publishing Company
Inc., West Nyack, New York, 1978.
Athey, Margaret and Gwen Hotchkiss. Galaxy of Games
For the Music Class. New York: Parker Publishing
Company, Inc., 1975.
Aubin, Neva, Et al., Silver Burdett Music$ Early Childhood.
Palo Alto, California: Silver Burdett Company, 1976.
Boardman, Eunice and Beth Landis. Exploring Music.
Grades Kindergarten through Sixth Grades.
New York: Holt Rinehard and Winston, 1969.
Choate, Robert, Et al., Music for Early Childhood.
New York: American Book Company., 1980.
Beginning Music.
Company, 1980.
Enjoying Music.
Company, 1980.

New York:
New York:

Expressing Music.
Company, 1980.

American Book

New York:

I-nvestigating Music.
Company, 1980.
Experiencing Music.
Company, 1980.
Mastering Music.
Company ., 1980.

American Book

American Book

New York:
New York:

New York:

American Book
American Book

American Book

Colwell, Richard. The Evaluation of Music Teaching and
Learning. Prentice-Hall, Inc., 1970.
Crook, E"lizabeth, Et a 1. , Silver Burdett Music, Grades
1-4. Silver Burdett, 1974.

Sl
Edwards, Melinda and Walter Ehret. Heritage of American
Music. New Yo·r k: Pro Art Publications, ·rnc.,. 1967.
Hart, Lenny. Music in Motion.
Publishing Co., 1974.

Associates Printing and

Irvine, Demar. -w·r itinq About Music.
Washington Press, 1956.
Jaye, Mary Tinnin.
1966.

University of

Making Music Your OWn.

Silver Burdett,

Kenney, Maureen. Circle Around the Zero.
.Mo.: Magnamusic-Baton Inc., 1974.

St. Louis,

Knuth, Alice. Snyder and William E. ·K nuth. Basic Resources
.For Learning Music. Wadsworth Publishing Company,
1966.
Lake, Genevieve. Little Sinqers.
Publications, Inc., 196&.

New York:

Pro Art

Landis, Beth and Polly Carder. The Eclectic Curriculum
in American Music Education;
Contributions of Dalcroze,
Kodaly and Orff. Music Educators National Conference,
1972.
Landon, Joseph W. How to Write Learning Activity Packages
for Music Education. Educational Media Press, 1973.
Makas, George, Hello, I'm Music!
EMC Corporation, 1968.
Marantz, Vic. The Music Express.
Publications, Inc., 1964.

St. Paul, Minnesota:
New York:

Pro Art

Mattfeld~

Julius. Variety Music Cavalcade.
Prentice-Hall,. Inc. 1 1971.

McCall, Adeline, This is Music.
Bacon. , 1965.

New Jersey:

Published by Allyn and

Music Workshcp Packet.
(Mus-ic Fra..-nework Conunittee).
Tehama County Department of Education.
Nye, Robert Evans and Vern-ice Trousdale Nye.
Elementary School. Prentice-Hall, r ·nc.

1

Music in. the
1964.

Nye, Robert Evans and Vernice Trousdale Nye.
Of Teaching Elementary School Music.
Inc., 1974.

Essentials
Prentice-Hall

!

LL
'

84
Pitts, Lilla Belle.
1949.

The Kindergarten Book.

Ginn and Co.,

Raebeck, Lois a-nd ·Lawrence Wheeler. New Approaches to
Music in the Elementary School. Wm. C. Brown Co., 1964.
Richards, Mary Helen. Threshold to Music.
California: Fearon Publishers, 1964.

Palo Alto,

Smith, Betty and T. C. Harter. Teacher's Guide to the
Open Court Kindergarten Music Program. La Salle,
Illinois: Open Court Publishing Co., 1973.
Smith, Tommy Kay. Bag 'O Tunes. Sunnyvale, California:
Sunnyvale School District, 1972.
Teachers Guide to Music in the Elementary School. Joint
Committee of the CMEA and Music Committee of the
California Association for .S upervision and Curriculum
Devel9pment. Sacramento, California: California
State Dept. of Education, 1963.
The Study of Music in the Elementary Schools: A Conceptual
Approach. Music Educators National Conference, 1967.
Wilson, Harry R. Growing with Music.
Prentice-Hall, 1966.

New Jersey:

Winslow, Robert W. and Dallin, Leon. Music Skills for
Classroom Teachers. Wm. c. Brown Co., 1970.
Zepp, Arthur and Frances Montague. Zepp-Montague Musical
Kindergarten Course~ New York: Pro Art Publications.,
Inc., 195-4.
UNPUBLISHED MATERIALS
"Arts in the Classroom Analogic Learning, Music Continuum."
South Whittier School District, 1977.
"california Music Educators Association, Pos.i .t ion Paper
in Music Educat·ion." CMEA, 1968.
"Course outlines for ·M usic., Grades 1-12·."
Burbank Unified School District.

Burbank, Calif.:

Deman, Mary van and Louis Nash. "Introduction to the
California Music Framework, 1971."

85

"Elementary Music Guide," Soledad Canyon School,
Saugas, California, 1.9 7·1.
"Guide to Music Instruction in the· Intermediate Grades."
Burbank Unified School District, Burbank, California,
July, 19.68.
"Guide to Music Instruction in the Kindergarten." Burbank
Unified School District, Burbank., California, July,
1968.
"Guide to Music Instruction in the Prima-ry Grades."
Burbank Unified School District, Burbank, California,
July, 1968.
McGrath , Evelyn C.
"Mus·ic Goals and Objectives for K-6
Classroom Teachers." Santa Clara Unified School
District.
"Minimum Competencies for the Arts~ Grades K-12."
Department of Education.
"Music, the Principal of the Thing."
Superintendent of Schools.
"New Dimensions .in Music. "
Book Co.

California

Orange County

C inc inn a ti, Ohio:

American

"Operation Quotation, Music Values in Education Today."
California Association for Supervision and Curriculum
Development, California State Department of Education,
1962.
DISCOGRAPHY
Bowmar Orchestral Library.
"Fun with Music."
''Holiday Rhythms."

Bowrnar Records, Glendale, CA.

Bowmar Records, Glendale, CA.
Bowrnar Records, Glendale, CA.

"Learning Basic Skills Through Music." By Hap Palmer.
New York": Educational Activities, 1969.
·"Melody Midgets' Music for Rhyth."'tl ·aand." By Sister Mary
James Louis Callahan. New York: Activity Records.
1962.

86
"Modern Tunes for Rhythms and_ Instruments.'' By Hap Palmer.
New York: Educational Activities, 1969.
"Perceptual-Motor Rhythm Games.n
Rosemary Hallum. New York:
1973.

By Jack Capon and
Educational Activities,

RCA "Adventures in Music."
"Rhythm Stick Activities." by Henry "Buzz" Glass.
New York: Educational Activities-, 1974.
"Rhythm Time."

Bowmar Records, Glendale, CA.

APPENDIX A

Cumulative Song List {Kindergarten)
The songs listed below are favorite songs and
fairly representative of those taught in Kindergarten.
These songs are a part of our American musical heritage·.
For the teacher new to teaching Kindergarten music, this
list offers a good starting point:
Title (Making Music Your Qwn)l
All Night, All Day

22

Allee Alee 0 .!, The

159"

America

117

Angel Band., The

92

Barnyard Family

146

Glory, Glory, Hallelujah!

119

Go Tell Aunt Rhody

144
4

Hello, Everybody
Hickory, Dickory, Dock

109

If You're Happy

101

Ji.Inrnie Crack Corn

120

Jingle Bel.ls

84

Le.t .' s Go Walking.

27

136

Little Redbird in the Tree

1 Mary Tinnin Jaye.

Making Music Your Own,

Burdett, 1966)
87

(Silver

88
Title
Love Somebody

126

Make a Pretty Motion

13

Marching Song

35

Mary Had a Baby

94

Mary Wore a Red Dress

12

Old Gray Cat, The

17

Open, Shut Them

14

Over the River and Through the Woods

80

Rig-A-Jig-Jig

46

Salute the Flag

6

Six Little Ducks

148

Snail, The

64

There's a Little Wheel

127

Walk to School

:

I

·~
j

f'

7

We're Going to the City

18

What Do You Do?

11

What Shall We Do?

10"2

Yankee Doodle

121

Supplementary Songs (Bag 'O Tunes) 2
Title
Something in My Pocket

2

Head, Shoulders, Knees and Toes

2

Touch Your Shoulders

2

2 Tommy Kay Smith.
District, 1972).

Bag 'O Tunes (Sunnyvale School

. ,.·

89
Title
Punchinello

3

On Our Train

4

Hot Dog!

5

March of the Leprechans

26

Little Cottage in the Wood

27

Li·ttle Peter ·Rabbit

28

Horsey!

34

Horsey!

Little Redbird in the Tree

34

Other sings may be chosen from Grow·i ng With Music, 3
Oeen Court Kind-e rgarten Music,

4

Exploring Music, 5

Little Singers, 6 The Music Exeress, 7 Music :for Early
Childhood-s and Silver Burdett Music, Early Childhood. 9

3

.
Harry R. Wilson, Growing with Music,
Prentice-Hall, 1966)

4 Betty Smith and T. C. Harter.
Kindergarten Music, (-La Salle., Illinois:
Publishing Co., 1973).

(New Jersey:

Open Court
Open Court

5 Eunice Boardman and Beth Landis, Exoloring Music,
Kindergarten, (New York:
Holt, Rinehard and Winston, 1969)
6 Genevieve Lake, Little Singers,
Art Publications, Inc., 196.8)

(New York:

Pro

7vic Marantz, The Music Express,
Art Publications, Inc., 1964)

(New York:

Pro

8 Robert Choate, et al., Music for Early Childhood,
(New York: American Book Company, 1980)
9Neva Aubin, et al., Silver Burdett Music, Early
Childhood, (Palo Alto, California: Silver Burdett Company,
1976)

r:

Cumulative Song List (First Grade)
The songs listed below are very successful and
probably should be a part of each child's musical
experience.

Songs which are underlined are popular with

pupils and are good to use at the beginning of the year.
Title

Text

Page

16

All Night, All Day

148

America
Away in a Manger

EM

85

Bingo

EM

21

Clapping Land

EM

2

Eency Weency Spider

EM

7

Go Tell Aunt Rhodie

GWM

122"

EM

98

GWM

2

Hush, Little Baby

EM

97

I'm a Little Teapot

EM

20

Jimmy Crack Corn

EM

13

Jingle Bells

EM

110

Jolly Old St. Nicholas

EM

88

Little Red Caboose

E.r-1

103

Had A Little Rooster
Hello Everybody

1,

10 aarr.y R. Wilson, Growing with Mus-ic, grade
(New Jersey: Prentice-Hall, 1966)

11Eunice Boardman and Beth Landis, Exploring
Music, grade 1, 4New York: Holt, Rinehard and Winston, 1969)

..
~

h

r.

91
Text

Title

Page

Little Shoemaker

EM

100

Loopy Lao

EM

123

Michael Finnigin

EM

45

80

Muffin Man
GWM

3-5

EM

44

EM

149

GWM

101

This Old Man

EM

132

Up On The Housetop

EM

86

Mulberry Bush

Oh, Where Has My Little
Dog Gone?
Pussy Cat

Row, Row_, Row

Supplementary Song List

Title
Fire!

GWM

69

Goodbye, Old. Paint

GWM.

42

Fire!

22

L.ittle White Duck

Oh, My Little Boy

GWM

17

The Train is A-Coming

GWM

65

Tree in the Hole in the

GWM

116

GWM

62

Ground
Waling Down the Street

63

Wheels of the Bus

5

Rags

12Tommy Kay Smith, Bag •o Tunes.
School District, 1972)

(Sunnyvale

92

Cumulative Song List (·Second Grade)
The following songs are favorites with second
graders and are found in the Exploring Music, 13 grade 2
textbook.

Those underlined may be used to start the year

with.

Title

Text

Page

Lavend·e r' s Blue

EM

60

All Night, All Day

EM

68

America

EM

3

Angel Band

EM

6

Animal Fair

EM

16

Barnyard Song

EM

4

Billy Boy

EM

150

Bye 'm Bye

EM

56

Down. by the Station

EM

128

Fiddle-dee-dee

EM

8

Go Tell Aunt ..Rhodie

EM

105

Had a Little Rooster

EM

5

If. You're Happy

EM

143

I ' m Gonna Sing

EM

89

Man on the Flying ·Trapeze

EM

108

Mary Had a Baby

EM

82

13Eunice Boardman and Beth Landis, Rxploring
Music, Book 2, (New York: Holt, Rinehard and Wilson, Inc.
19.66)

l
93

Title

Text

Over The River

64

EM

"3 2"

Pop! Goes the Weasel

Er-1

28

Rig-A-Jig-Jig

EM

20

Row, Row, Row

EM

129

Shoo Fly

:El-1

114

Silent Night

EM

7.9

Skip To

EM

10

There= was a Crooked Man

EM

52

Train Is A-Coming

EM

101

Twinkle, Twinkle, Little Star

EM

152

Yankee Doodle

EM

118

Patch

-M y

Lou

I
~

Good action songs can be found in the Music in
Motion 14 series by Lenny Hart.
.
~n

The following songs are ·f ound

.
Mus~c
. lS ser1.es
.
.
t h e -E xp 1 or~ng
and t h e Grow~ng

•
w~' th M us1.c

16

series:
Ach Ja!

EM

40

Bluebird, Bluebird

EM

1"38

Circle Around

EM

25

If You•re Happy

EM

143

Clapping Land

14Lenny Hart, Music in Motion (Associ-a tes Printing

and Publishing Co., 1974)
lSEunice Boardman, Op. cit.
16Harry R. Wilson, Growing with Music, Grade 2,
(New Jersey: Prentice-Hall, 1966)

I
I
:

-1

J

I1

I

EM

Pa~aw

'I

Page

-,

I

!
9.4
Title
J ing.le at the Windows

Text
EM

39

EM

19

EM

32

Pop! Goes the Weasel

EM

38

Rig-a-Jig-Jig

EM

20

Shoemaker's Song

EM

135

Shoo Fly

EM

114

Looby Lou
Old Brass Wagon
Oats, Peas and Barley Grow
Pawpaw Patch
Pony Land

Wee Little Man

95

Cumulative Song List (Third Grade)
The following songs are favorites with third
graders and are found in the Exploring Music, 17 grade 3,
textbook.

Those underlined are recommended for the

beginning of the year.

Also, children enjoy singing songs

they have learned previously, especially some of the
holiday songs from Bag

•a

Tunes. 18

Title
Alouette

10

America, The Beautiful

20

Blow, Ye Winds

12

Canoe Song

33

Deaf Woman's Courtshio

68

Down The River

118

Four in a Boat

47

Get On Board

26

Hawaiian Boat Song

44-

Home On The Range

102.

Jig Along Home

158

Love Somebody

116

Michael, Row The Board Ashore

17Eunice Boardman, Op. cit.
l8Tommy Kay sm-ith, Op. cit.

91

- 96

Title
My Farm
Night Herding Song
0 Dear, What Can The Matter Be
sandy Land

Sur Le Pont d'Avignon
There Are Many Flags
This Is My Father's World
Tinga Layo
Turn the Glasses over
You Shall Reap
We're All Together Again

40
94

112
32
23
2
64

38
30
22

15

97

Cumulative Song List (Fourth Grade)
The songs listed below have been used very
successfully and probably should become a part of each
child's musical experience..

Songs which are underlined

are popul-ar and re-c ommended for the start of the year.
The Exploring Music,

19

grade 4, p. 67, has a complete

listing of songs to be learned in the fourth grade.
Title

(Exploring Music}

America

2

As The Sun Goe.s Down
Banana Boat

Loader~s

66
Song

Bound For The Rio Grande

130

99

.Little Fox

118

Lovely Evening

105

Lullaby

26

Make New Friends

63

Marching to Pretoria

148

May Day Carol

160

Old Folks at Home

104

Old Texas

132

Polly Wolly Doodle

106

Riddle Song

98

· 19Eunice Boardman and Beth Landis, Exploring Music,
Grade 4, (New York: Holt, Rinehard. and Winston, 1966)

98
Title

Page

Sweet and Low

103

This Train

135

Upward Trail

165

Waltzing Matilda

176

Where is John?

5

White Coral Bells

159

·zum Gali Gal i

129

99

Cumulat.ive Song List (Fifth Grade)
For a ·s uggested· repertoire of -s ongs from ·the
textbook, see Exploring Music, 20 Grade 5, p. 3.

The songs

listed below are very useful and should probably become
a part of each child's musical experience ju·s t as the songs,
themselves, have become a part of our American heritage.
Song.s which are underlined are reconunended for the beginning
of the year.

I

~t

tI

Title.

lt

Battle Hymn of the Republ i c

16

Che.ster

40

Colorado Trail
Columbia the Gem of the Ocean
Dogie Song
Down in the Valley
Erie· Canal

150
34

142
6

58

God Bless America

195

Hop Up, My Ladies

72

John Henry

121

Let a Smile Be Your Umbrella

175

Lonesome Valley

Grade 5,

I

88

20 Eunice Boardman and Beth Land i s, Exploring Music,
(New York:
Holt, Rinehart and Winston, 1966)
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P-age

Title
Lord Is My Shepherd

26

Mary Ann

189

Nine Hundred Miles

118

Ole ana

43

On Top of Old Smokey-

75

Promised Land
Rattle

Sna~a-Wake

-Red Riv-er Valley

112
5
109

santa Lucia

61

Shalom

23

Shenandoah

57

So _Long
Swing Low, Sweet Chariot
This Land Is Your Land

14-s82

2

When Johnny Comes Marching Home

12

Yankee Doodle Boy

10

-·--,

101

Cumulative Song List (Sixth Grade)
The songs listed below are found in the text

'
Mus~c,
. 21 grad e 6 •
Exp 1 or~ng

The list is composed of the

more popular songs which are representative of this grade
level.

The songs that are underlined are best used at

the beginning of the interval.

•

Title
155

Arirang
Cockles and Mussels

38

Ghost of Tom

28

Green Grow ·the Laurels

176

Greensleeve.s

46

He's Got The Whole World in His Hands

19

Hosanna

130

In Bahia

126

In Summer, the Sunshine is Brightest

106

Jacob's Ladder

166

Me Gustan Todas

122

Minstrel Boy
Peace of the River

Rio, Rio

Grade 6.

36
6
1"24

21 Eunice Boardman and Beth Landis, Exploring Music
(New York: Holt .. Rinehard and Winston, 1969)

.~···.
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Title

Page

Roll On, Columbia

4

Streets of Laredo

14

Swingin Along

12

Water Come. a Me Eye
You're a Grand Old Flag

12"8

10

~i

APPENDIX B
Suggested Recordings (Kindergarten)
FUN WITH MUSIC, Bowmar Records
HOLIDAY RHYTHMS, Bowrnar Records
RHYTHMIC ACTIVITIES, Bassett-Chestnut Productions
RHYTHM RIME, Bowmar Records
SINGING GAMES, Album 1, ·Bowmar Records
Composer

Title

Brahms

Lullaby

DePlata

Moorish Church

Haydn, J.

Toy Symphony

Herbert

March of the Toys

LeCaine

Dripsody

Mendelssohn

"Nocturne" from A Midsummer's
Night's Dream

Partch

Wind Song

Rogers

"Do-Re-Mi" from Sound of Music

Shostakovich

"Polka" from Ballet Suite No. 2

Sousa

Semper Fidelis

Stiffe

Battle Hymn of the Republic

Anon.

"Who Took the Cookies from
The Cookie Jar?"

10Maureen Kenney, Circle Around the Zero.
(St. Louis, Mo.: Magnarnusic-Baton Inc., 1974)
103

104
Suggested Recordings (First Grade)
"Air Gai,"frorn

Iphigenie

n Auli

RCA Adventures in Music(Gluck)

..Ballet of the Unhatched Chicks"from
Exhibition

(Mussorgsky)

Dream March

Exp.loring Music p. 67 2

Circus Music

Exploring Music p. 67

"Leapfrog" from
"Parade"from

Pictures at an

Children·' s Games
Divertis~nt

Peter and the Wolf

Adventures in Music (Debussy)

Adventures in Music

Exploring Music p. 15·0. (Prokofiev)

Scenes from Childhood Exploring Mus·ic p. 64. (Schtmann)
"Walking Song" from Acadian Songs and Dances

(Thomson V.)

Adventures in Music
"Walt-z of the Doll"from

Coppelia

Adve·ntures in Music (Delihes)

2 see "Listening Lesson," Exploring Music, p. 159.
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Suggested Recordings (Second Grade)
PLctures at an Exhibition by Mussorgsky
Adventures in Music 3
Carnival of the Animals (Sai nt-Saens) 4
Children's Corner Suite by Debussy Exploring Music, p. 52
"March of the Toys ;• from

Babes in Toyland by Herbert

Adventures in Music
Nutcracker Suite Expl_o ring Music, p.

ao- (Tchaikovsky)

"Stories in Ballet and Opera_," Bowmar Orchestral Library
Surprize Symphony Exploring Music, p. 134 (Haydn)
"Waltz'; from

Les Patineurs:r

Adventures in Music

3RCA "Adventures in Music."
4 Exploring Music, record set, grade 2.
5 aowmar Orchestral Library,
Bowmar Records. )

i:

(Glendale, Ca:

5
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Suggested Recordings (Third Grade)
Banshee (H. Cowell) EM, 6 p. 156
Canzona No. 2 for Brass and Organ (G.

Gabrie~)

EM, p. 136

Children's Symphony, second Movement (McDonald) EM p. 114
Corn Grinding Song EM, p . 33.

(Anon.)

Dance of the Comedians (Smetana) Er-1, p .. 49
''Dance of the Mosquito,"

Nature and Make Believe,·

''Fairies and Giants/' from

BOL 7

Wand of Youth Suite, 11" AM 8

Flight of the Bumble Bee BOL (Pilr:Sky-Korsa$ov)
Four seasons, '"Spring," (Vivaldi) p. 148 EM
German Dance (Mozart) EM p. 51
'March of the Kitchen Utensils "from

The W-asps,

AM (Vaughn-Williams)

Rondo for Bassoon and Orchestra, Op. 35 (von Weber) EM p. 19
Silve-r smith Song EM, p. 33
Soldier's Tale (Stravinsky)

~1,

p. 96.

Symphony No. 94 (Haydn) EM _, p. 50
'The Snow is Dancing,

·~rom

Children's Carner Suite.

·Toccata for Percussion (Chavez) EM, p. 155.
Toy Symphony (Haydn.)
Waltz in

c

Sharp M"inor (Chopin) EM, p. 71.

Waltz in D Flat Major (Chopin) EM p. 71
Wa.shington Post March (Sousa) EM, p. 71
Y.lilliam Tell Overture (finale-)

(Rossini)

6Exploring Music _, grade 3, record se.t .
7 aowmar Orchestral Library, Op. cit.
8 RCA Adventures in Music, Op. cit.

{Debussy)

"

I
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Suggested Recordings (Fourth Grade)
"Carillon, "·f rom

L 'Arlesienne Suite No. 1

(Bizet) EM 9 p. 68
BOL10

Clair De Lune, (Debussy}

Cuckoo and the Nightingale (Handel) EM p. 163
Dance Macabre,

(Saint-Saens)

BOL

Danse EM, p. 94
"Desert Water Hole, "from
Fugue and Three

Grand Canyon Suite (Grofe) AM

Old-F~shioned

Hary Janos Suite,

11

Dances (Hindemith) EM, p. 182

(Kodaly) EM., p. 4 0.

Ionisation (Varese). EM, p. 126
Liebeslieder Waltzes {Brahms) EM, p. 28
Music for Instruments (Issac) EM, p. 95
Peer Gynt Suite No. 1 BOL(Grieg)
Petr.o uchka Ballet .Suite (Stravinsky) EM, p. 150
Piano Sonata No. 10 (W. A. Mozart) EM p. 143
Pictures at an Exhibition (Mussorgsky) EM, p. 114
Pines of Rome (Respighi} EM p.l63
Rondo No. 2 (C.P.E. Bach) EM 143
Six p·ieces of Orchestra (Webern) EM, p. 169
Sonata in A Minor (D. Scarlatti) .EM, p. 143
Sorcerer's Apprentice, "(Dukas) BOL

9Exp·loring Music, grade 4, record set.
10 sawmar Orchestral Library.
11 RCA Adventures in Music, grade 4.

108
String Quartet No. 10 (Mozart) EM, p. 111
Suite No. 3 (JS Bach) EM p. 8
Syrinx (Debussy) EM, p. 142
Trio in A Minor, (Brahms_) EM, p. 29
Variations on ""Pop! Goes the Weasel" AM and "Music USA," BOL
Variations on "Sakura"

(Eto) EM, p. 57

Viennese Musical Clock, EM, p. 40 (J. Strauss)
Violin Concerto in D Major (Beethoven) EM p. 72
"Waltz," from

Sleeping Beauty

AM

(Tschaikovsky)
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Suggested Recordings (Fifth Grade)
Acadian Songs and Dances (Thomson) EM 12 p. 96-98
American Salute, AM 13
B~~oula

(Ga.lld)

(Gottschalk) EM, p. 91

Canon for S-tring Quartet (Schoenberg) EM, p. 167
Chester Overture (W. Schuman) EM p. 51
Classical Symphony (Prokofie,.i") EM, p. 184
Concerto for Orchestra (Bartok) EM, p. 126
Concerto No. 25 (Handel) EM, p. 25
Epitaphium for Flute, Clarinet and Harp (Stravinsky)

EM p ... 167
''Father of Waters "and "Huckleberry Finn;' from
Suite,

Mississippi

EM, p. 134 (Grofe)

Fugue in D Major (Selby) EM p. 54
''Hoe-Down, "from "Rodeo"
Jesu,

(Copland) EM, p. 15-7

Joy of Man-• s Desiring (Bach) "Masters of Music," BOL

14

London March EM, p. 54
Messiah (Handel) EM, P -• 2
"Minuet;• from

Don Giova.mii EM, p. 79

Moldau, (Smetana)

(Mozart)

BOL

Musette en Rondeau (Rameau} EM, P -· 78

12 Exploring Music Record Set, grade 5
-13 RCA Adventures in Music, grade 5.
14 aowmar Orchestral Library

--
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Oklahoma!

(Radgers-Hammerstein} EM, p. 151

"Pastoral"from

Two Sketches for Woodwind Quintet

(~filhaud)

Prelude No. 2 (Gershwin} EM, p. 92
President's March (Phi.le) EM, p. 54
nPutnam's

Camp~"Redding~"Connecticut 11 from

In New England,

Three Places

EM p. 7 (lves)

Quintet i Na. 2 (Boccherini) EM, p. 153

Stars and Stripes Forever (Sousa) EM, p. 14
String Quart-e t in D Minor -(Haydn) EM, p. 46
Symphony No. 3 for Band ("Giannini) EM., p. 15
Tamourin (Rameau) El·1, p. 78
Till Eulenspigel's Merry Pranks (R. Strauss) EM, p. 174
William Tell Overture, Exploring Music, grade 6 (Rossini)_

12 Exploring Music Record Set, grade 5.
13 RCA Adventures in Music, grade 5.
14 aowmar Orchestral Library
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Suggested Recordings "(Sixth Grade)
More listening lessons can be found in the
"Classified Index," Exploring Music, grade 6.
Arnahl and the Night ·visitors,
(Menotti)BOL lS

American Jazz, EM, p. 173 16
Farndole_, from

L'Arlesienne Suite,

EM, p. 26.(Bizet)

Little Fugue in G Minor, AM 17 (J.S. ~)

EM, p. 80

Piano Quintet in "A 1:Schubert)
"Sanctus'; from

Pope Marcellus Mass,

"Solveif' s Song-;•

Peer Gynt SuHe

"Street in a Frontier Town;• from
"Voiles•,• from

.Piano Preludes,.

EM., p. 67{Palestrina)

(Grieg) E1, p. 110
·Billy the Kid,

AM(C.opland)

EM, p. 95 (Liszt)

Young Person's Guide to the Orchestra, EM, p • .57-59 (Britten)

15 Bowmar Orchestral Library

16Exploring Music Record Set, grade 6.
17RCA Adventures in Music, grade 6.

..,. ··

APPENDIX C
Lesson Pla-n #1 (Kindergarten)
Concept.

RHYTHM.

Feel, move to and use instruments on

songs and nursery rhymes, emphasizing pulse.
Skills.

These skills -should be completed in numerical

order, which is the order of their importance.
1.

Echo clapping 1 - Repeat the clapping pattern of the
teacher.

a.
b.

c.
d.

I I II
I \f I
I \ It
I

t It

Use the same pulse as their heartbeat.

Have

children feel their own heartbeat to establish the
fundamental beat.

2.

On the rest, have students

throw hands back to "throw away" the beat.
2
Sing "If You're Happy and You Know It" - Capture the
children's interest by using the following verses:
Nod your heads .• ~
Stomp your feet •••

1 Mary Helen Richards, Threshold to Music, (Palo
Al t o, Ca: Fearon Publishers, -1 964). This book combines
Orff and Kodaly approaches to music reading.
Progr~~,
1973).

2 Betty N. Smith, Open Court Kindergarten Mus i c
(LaSalle, Illinois: Open Court Publishing Company,

112

- J

113

Play the drum •••
Do all three •••
3.

Walk to pulses of different speeds:

slow, medium and

fast.
4 ·-

Partner game - -rndividuals march around to a steady
drum beat, when the drum stops playing, children
hurry back to their partners.
is out.

5-.

The last pair down

This is an elimination game.

Free movement to the nursery rhymes "Baa Baa Black
Sheep: and "Punchinello." 3

3Tonuny Kay Smith, Bag
School District, 1972) p. 3.

•o

Tunes,- {Sunnyvale

....
.

I

r

~

.

' _j
- ,._.. .)--

ll4

Lesson Plan
Concept.

t2 (Kindergarten)

Reinforce concept. of "pulse."

Learning a new

song by rote with the specific objectives of starting,
singing and stopping together in mind.

By the end of

the lesson, students will be able to describe a

song as

having even or uneven rhythm.
Skills.

The activities are listed in their order of

importance and should be taught in the order given.

1.

Teach the song "Where, Oh Where is PrettY Little
Susie?" 4

A simple two chord progression on piano,

autoharp or guitar would provide a suitable
accompani...'nent.

Motioning on such phrases a .s:

"way down yonder, " "come on, " "picking up, " and
"putting them in her pocket" will hold the
children's attention while they learn the words.
2·..

Even and uneven rhythm can be introduced by asking
whether the sound they have just learned has an
"even" or "uneven"· feel to it.

The above· song has

even rhythm.
3.

Echo clapping a.
h.

·n 'n .,
n n. ' 1

c.~"'
d.
4

I

At A'.

t

Betty N. Smith, Open court K1ndergar en
Program,. (LaSalle, Illinois: Open court

MllSiC

.~ 0moanY,

Publish~ng

'~

'

1973) p.l4.
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4.

Sing the song, "Wa_y Up in the Apple Tree" with the
hand motions. 5

5.

When singing the song "The Farmer in the Dell" 6
ask whether the rhythm was even or uneven.

The

song has an uneven rhythm.

5 rbid., p. 15.
6

Eunice Boardman and_ Beth Landis, Exploring
Music, {New Y-ork: Holt, Rinehart and Winston, 1969) p. 26.
Two new versions of this song are found on p. 27:
RThe
Farmer Plants His Seeds" and RThe Farmer and His _Friends. n
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Lesson ·plan #1 (First Grade)
Concept.

METER.

The emphasis of this lesson will be

that song·s , particularly marches, move in se.t s of two or
four beats.

This is known as duple meter.

Skills.

1.

"Turkey Song"

7

is a good song to introduce children

to duple meter.

Ask children whether they can feel

the steady beats grouped into sets of two.

When

they can feel the beat, have them strut like turkeys

2.

in time with the music.
"Lazy Daisy"=8 is a song that will help children to
4
maintain a steady beat in 4
meter. Have children
rock from one foot to the other, keeping a steady

heat.
3.

Play either "Yankee Doodle" 9 or "American the
Beautiful"lO for the children and have them march
to the music.

Explain that "Yankee Doodle" is a

fast march and "America the Beautiful" is a slow
march.

The mood of a song often determines the

tempo or speed it is to be sung or played.

7Elizabeth Cook, et al., Silver Burdett Music,
Grade 1, (Silver Burdett, 1974) p. 55.
&Ibid. p. 152.
9Robert A Choate, et al., Beginning Music·,

York: American Book Company, 1980) p . 109.
lOibid., p. 106.

(New
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4.

When marching, have class stand and march in place.
Select a child drummer to play with the marchers.
Have half of the class march at a time with others
watching for children whose feet keep the beat.

5.

Play other songs that the children can march to such
as:

"When Johnny Comes Marching Home.," 11

"Slow

March, '' 12 or "Pop Goes the Weasel ... lJ

11

Mary Jaye Tinnin, Making Music Your Own,
(_Silver Burdett, 1966) Record 1.
12

rhid.

13
aetty Smith, ~O:.~::P:.::e::.!n.!........:C;.o=u=r-=t:...,.:K.::l.::.:.n:..:d=e-=:r_.g~a::..::r~t::-e::.n~.:..;M:;.:u;:.:s~l.~
·c
Program, (LaSalle, Ill.inois: Open Court Publishing Company,
19-7 3) Record 3.

..

Lesson Plan t 2
Concept.

TEMPO •

. • !"

. ..

a. .t ••

.---

..

Music can move 4t

or tempo.
Skills.
1.

Play two recordings of "A Ti ant:..
k

first version is played at ·"
atafasttempo.

•

2.

Play "Skip to My Lou"

15

and

this is in a slow or a

h3v.-.

Play· the following songs and

•.,....

4 ·-

th..-.

~

·

b.

- . ....

'-'

~.,~~

... .
~

LOU ..

. .........

~ ........

"Her-e We Go

.. LoobY Leo"
- ~nd ffopPi~q •

....

···-·

··--··
........ ..........

..... -

.,

·-

~

.

.

~ - ·

.,.

...

r ... .. . - • -

h3'!,."~ -<:- ~· ~

Galloping.

-.

...,

. ~ -

Oh W.here

"Skip to My

·· ~ ~-

-

...•·. .......·-........ ...... .

Skipping.
"Where~

-- ~

·,

.. .....

s. , -

appropriate movements to th~ · •~~~· ·
a.

! ·· -

-

c-h:. : ., . . ....

slow t. ~r- ·

mood of the music affects

":"•••••

""""~•
~u•

.

.

t:~~pc · .

fast

the third verse is in a

3.

~ ~

Havechildr47n

fast and slow movements to t.h47

A

. ..

'•·
l

••• ·- •

'

i.

1·

l

'-

~

.
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Lesson Plan tl (Second Grade)
Concept.

RHYTHM.

Beginning in second grade, children

can learn to feel basic rhythm by knee-slapping, fingersnapping, desk-tapping and heel-stomping.

First as

exercises, then in connection with songs and recordings.
These activities help build comprehension of metrical
rhythm and time signatures.
Skills.
1.

Listen to songs in 24 meter or march rhythms:
Use such songs as "This Old Man," "The Caisson
Song," and "Pop! Goes the Weasel."

Have children

move to the beat by alternating clapping and
knee-slapping, one per beat.
2.

Listen to songs in

~ meter or waltz rhythms:_

Use the song "The More We Get Together."
the first beat

ta~

On

desk; on -the se-c ond and third

beats, cl-ap.

3.

Explain to the children that a fast

-6
~

meter can also

-b e shown with rhythmic patterns used in
4.

~ meter.

Once children can perform the above activities,
rhythm sticks can be used to tap the rhythm.
A good song to start with is "Swanee River."

16

16 "Melody Midgets' Music for Rhythm Band," by
Sister Mary James Louis Callahan_, (New York: Activity
Records, 1962)

120
Have them move only their heads from side to
side to learn the feeling of the rhythmic PULSE.

-·- -
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Lesson Plan #2 (Second Grade)
Concept.
between

FORM. Children will be able to distinguish
s~ilar

and dissimilar phrases in a song.

Most

of the songs in the second grade music textbooks areprinted with one phrase on each line.
Skills.
1.

Ask children whether or not the music is the same or
different, in each line of the song, "Au Clair de
La Lune,

n

•

(At Pierrot Is Door.")

The first section

or phrase is repeated:

A new melodic idea is

presented in the second

phrase~

then the original

phrase is repeated to show the £orm:

AABA

Other songs that have similar contrasting phrases
are:
"Blue Bells of Scotland.,
"Marine's Hymn.''
"Long, Long Ago"
"Oh, Susanna''
2.

Have children act out the phrases with arm movements.
Try having them move their arms in a curved horizontal
pattern for each phrase, or move their arms in a
circular direction for each phrase.

The arms could

also be moved in a heart-shaped design.

Have the

children make up their own movements to show similar
and different phrases within a song.

..,_ .

-

.,J
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3.

When dane ing to "Skip to My Lou," have the children
circle clockwise for one phrase and cou-nterclockwise for tha next phrase.

.'

123
Lesson Plan il (Third Grade)
Concept.

RHYTHM.

Rhythmic dictation is first introduced

in the third grade, and continues through the sixth grade.
It is import-a nt to remember to first approach notation
aurally by echo clapping.
Skills.
1.

Start the lesson with echo
notes and rests.

clapping~

use quarter

Have -several children make up

their own -a nd have the rest of the class echo.
2.

Written rhythmic dictation.
a.

It I 0

'

b.

nIt

nn

c.
Use stem_s

t)

n=n

t

t

't

'
' "'
-I

I

only when taking dictation; later, heads

of notes may be added.
times.

(2 measures)

Repeat the dictation several

Have a child write what he has written on the

board, then have class clap what he has written.

At

the end of the lesson, they may write their own
dictation.

"Ta" is a quarter note, "Ti-Ki" is two

eighth notes and a "z" is a rest.

17

Stress the idea

that a rest is when you throw the beat away.

When

they clap the rhythms, they actually throw -their
hands up in the air.
17Mary Helen Richards, Op. cit.
''
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3.

Sing a song they all know such as "Rags" from
Bag

•o

Tunes.

18

18 Tammy Kay Smith, Op. cit.

·.·

125
Lesson Plan
Concept.

MELODY.

t2 (Third Grade)

Melodic dictation should only be attempted

af-ter children are proficient in rhythmic dictation.

Start

the lesson with a quick review of rhythmic dictation.

When

introducing melodic dictation, stress the idea of high and
low sounds.

Mary Helen Richards 19 uses the concept of the

staff as a rack that you hang notes upon.
Skills.
1.

Review two measure rhythmic dictation using quarter
and eighth note_s and rests.

2.

Written melodic dictation.

( 4 measures)

a.

Q

0

0

0

b.

0

0

0

0

Ose the two bottom lines of the treble clef when
starting melodic dictation.
is in-between the lines.
circles the line.

"F" is a space note and

"E" is a line note and

Have children take all of their

dictation in whole notes, regardless of the rhythm.
Melodic dictation can be given on the piano, but
preferably reasonator bells are used.

That way

children can check themselves by playing what they
have written.
seve·ral ti..-nes ·-

The teacher should play each -exercise
When correcting, have one child

19Mary Helen Richards, Op. cit.

1.26
write what he has written on the board.

Children

should correct their own ·papers at their seats.
The teacher should reinforce the correct melody by
playing the -melody on the bells while children
follow the corrected exercise.
can successfully notate the

Some children

rhyt~~;

using note

heads, stems, and bar lines.
3.

At the end of the lesson sing a song that they know
such as "I'll Sing a Song." 20

20

Lenny Hart, Music in Motion,
Printing and Publishing Co., 1974.)

(Associates

. 1

•

• !
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Lesson Plan
Concept.

MELODY.

tl (Fourth Grade)

Melodic dictation using the notes

"E," "F, oe· and "G," of the treble clef.

This simplified

notation will allow students to understand and read
traditional notation.

Equipment needed for this lesson

are resonator bells, "F," "E," and "G."

The students

will be e x tending their knowledge of the notes of the
treble clef to include "G," s-econd line.

Always have

students take dictation in whole notes, concentrating only
on the pitch rather than the rhythm.
Skills.
1.

Warm-up by singing "The Happy Wanderer." 21

2.

Melodic dictation.

a·------------------~()~~---------

00 o 0

o

o

After the first exercise is notated, have a student
write on the board what he has written.

Play on the

bells, having each student correct his own paper.
After the second exerci.se is notated, ask children

21 Antonia Ridge (Sam Fox Publishing Company,

1954).
, ':

I'

l
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to place stems on notes.
.notes to half notes.

..

This changes whole

Explain that the stems on

..

·'

these notes are on the- right-hand side and go
in an upward direction.
~

i

•

After the third exercise is notated, ask children
to place stems on notes and add note heads.
This then changes half notes to quarter notes.
3.

End the lesson by reviewing a favorite song
22
from the Third Grade, Exploring Music,
"Land of the Silver ·airch."

Accompany the song

with a hand drum.
. :

22 Eunice Boardman, Op. cit.
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Lesson ·Plan i2 (Fourth Grade)

', I

J ~ .' ~

'

,!, j

Concept.

NOTATION.

I

'

Reinforce note reading and introduce

the note "A," second space in the treble clef.

Rhythmic

I

'

.,' '.

dictation using the rhythmic values of wuarter, eighth

. I:

L: ,•

notes and rests.

~

• t

:'

:

Skills·.
l.

Warm up with an echo song such as "Toombah"
"Komalotta. "

2.

23

or

.'

24

.

':

'

N.ame the note.s . on the following exercises.

·.

The new note in this lesson is "A."

a·------------#()~~C)~~~-------2

000

0

·. , ·!

.·. .

b.__..at-F3et--Pr~,~a~J---d_.__
c

3.

Give

-___.Jr.--;--4-J,....,.---J....._.r~r-----,.J----J~~--=--,

rhyt~~ic

clapping.

!' i

.:

~

.,
.,

...-...

I

'
\.

dictation with the hand drum or by
This lesson uses quarter notes, eighth

notes, and quarter rests.

Remind students to use

stems and bars only, and not to rill in notes.

23 Lenny Hart, Music in Motion, Op. cit.

~ I
I .

' ,

24Maureen ..Kenney, Circle Around the zero.
(St. Louis, Mo.: Magnru"'Ilusic-Ba-ton Inc., 1974)
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II

RHYTHM A:

'

RHYTHM B:

1

RHYTHM C:

RHYTHM D=

n ' ' t nn '

'

t 1t n 1 1 ,
n ' t n ,. ' n '
nn tt ' ' nn

'

I
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~

. .. .

•

'

.

'

.

:

I

. :, I

\

I

II

.

., '

.

'

.

.
•

I

·. ;

.

' .
! .

I ·, ·.
''

. .
'

... .~
:

•

I ' '

.

'

I

. ..

\'

.,

.····, '

.

:.':':

• 1
.•
• ·.
- !

.
/

.

·. •

'
I

,. _i.,._...J

l_. .

. ,.....,.--

--;-

131

Lesson Plan il (Fifth Grade)
. !

Concept.

Review of note values and note names

NOTATION.

in the treble clef.

;

~.

' .

Skills.
..

1.

Rhythmic Dictation:

''

i

•.•

...

I

Review whole, half, and quarter

j

:

notes and rests plus the notes on the .bottom two
I ' ;

lines of the staff, "E," "F," "G," and "A."
2.

Have the students fill in the correct notes in the
following exercis·e -s .

And add meter signature and

bar lines.

a.4f

.. ol 0 I ol
F234

F234

E234

()

0

II

G234

A234

I o 1\
F234

r234

dI

I
G2

F2

G2

A2

F2

r2

.:

' .·

..

E2

•'
F

E

F

r

F

G

.

' ·'· ;

.'

A

r

r

3.

Correct the above exercises together.

4.

End the lesson by singing "Si d e ·b y S ~'d e. n25

E

E

F

25 Harry Woods (Shapiro, Bernstein & Co., 1972)

.),-'·'.:.
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. ·.

..

..

.'

•

,'

L _. .

.

:

ol ;

,· • •

I

. ._...L..\>-_ -~

. --,. --~

132
Lesson Plan 12 (Fifth Grade)

.'

!

Conceot.

NOTATION.

A flat before a note lower·s the

pitch by a half step, it is notated with a flat sign,

~b.~

In the key ofF major, all of the "B's" are ~Bb."

Skills.

1.

Melodic dictation:

Add an additional line to

the treble clef and introduce the new note Bb.
2.

Have students complete the £allowing exercises by
writing in note

nw~e

and noting the rhythm underneath.

a·----------------~--------------------------....

0
F234

0

Jdfftfi~JJ) f

E234 F2 G2 A+ A+ Ar

F234 G234 A234
3.

A

E

G

E

E

F

G

r

F

r

When they have finished the exercises., ask them to
try singing them.

4.

Sing the song, "My Cousin Paul and His Basketball,"
to the tune· of "Polly Wally

Doodle ~ "

.. ·_,

.. - ~-.-_.J

·..--·-
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"MY COUSIN PAUL AND HIS BASKETBALL"
1.

Oh!

My cousin Paul has a basketball and he dribble,

dribble, dribbles all day.
From the first of spr.ing you can hear one thing,

. .
'.I

It's a dribble, dribble, dribble all day.
Refrain:
Basketball, basketball, is the only game he'll play.
In between the dribble, dribble he'll occasionally nibble.
But he'd rather dribble, dribble all day.
2.

Oh!

He ' s here and there and he ·• s everywhere ,

And he dribble, dribble, dribbles all day.
From the city hall to the village mall.
He dribble, dribble, dribbles all day.

.. :

Refrain
3.

If it's cold or hot, i t affects him not,
As he dribble, dribble, dribbles all day.
Through a lightning storm, in his uniform,
He dribble, dribble, dribbles all day.

Refrain

t.

[

I
i

I
f.

5.

,_

Ask students to write a fourth verse.

~ -- -

. .
~

. ...
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Lesson Plan #1 (Sixth Grade)
Concept.
h~onic

HARMONY.

;.

Students will be able to identify

progressions using the dominant

and

tonic chords

and notate these changes.
l '

Skills.

1. liave students listen to songs with only two chord

changes such as :

"Torn Dooley,. 11

World in His Hands,

11

'

1

He 1 s Got the Whole

"Clernentine,"""On Top of Old

Smokey," and "La Cucaracha."

Have children raise

their hand when chord changes.
2.

Harmonic Dictation:

In the key of "C" or "F" major,

play the following chord progre-ssions and have
students notate them.

3.

i

a.

I

v

v

v

v

v

I

b.

I

v

I

v

I

v

I

c.

I

v

v

I

v

v

I

d.

I

I

v

v

I

I

I

'

. .:

'

.
'

I

!

1

..
r,

..,
,

I

, •

i'

·::

ln lessons follo\'iing this one, introduce the subdominant
chord, IV.

4.

s.

v r progressions.
Show examples of cadences using I, IV '
'
v, I chords and have s·tudents
Choose songs with I, IV,
follow the above steps for notation.

•.
. '. t
1 . .

~
!I

i

•

-

. ..

. . .

b

:

t

1,•

...
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Lesson Plan #2 (Sixth Grade)
Concept.

FORM and MELODIC DIRECTION.

Steps and skips

in the melodic direction will be identified a-s well as

.

,

like and unlike phrases and even and uneven rhythms.
'.:.

The musical form, Ballad, will be introduced.
Skills.
1.

Have students listen to "Streets of Laredo." 26
Read the explanation of ·this cowboy song from
the student's book.

Discuss the meaning of the

word "ballad," (a poem or song that tells a story.}
2.

Have the students chant the first verse in rhythm.
Have students identify the steps and sk·ips in the
melody as well as the direction of the melody.
Give them the starting pitch, and moving very
slowly, have the students attempt to read the first

·.

verse at sight.
3.

-

Study the differences in the four phrases, each of
which has a rhythmic idea.

There are contracting

even and uneven rhythms.
4.

Listen to, and then sing· with, ·the recording for
accuracy.

Students should be able ·to identify

the like and unlike phrases.

Grade 6,

26 Eunice Boardman and Beth Landis, Exploring Music,
(New York: Holt, Rinehard and Winston, 1969) p. 14.
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